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UNIT ONE
THE FOUNDATION COURSES IN SOCIAL STUDIES
[bookmark: _GoBack]Introduction
In the views of Cobbold (2013), one of the distinctive features of social studies that emerges from the definitions by the various writers is its integrated nature. Put differently, the various definitions provided on social studies by its various scholars give us ample grounds to say that social studies has some links with several disciplines, especially the social sciences. Thus, social studies teachers need to be familiar with the resources offered by these various academic disciplines in an attempt to construct effective social studies programme in schools. Below are the social science subjects from which social studies draws it content: Geography, Economics, Sociology, History, Anthropology, and Civics.

1. THE PLACE OF GEOGRAPHY IN SOCIAL STUDIES
Geography is a key component of the social studies programme at all levels of education in Ghana. Together with history, it has been the mainstay of the social studies programme.

The meaning and Nature of Geography 
· The word geography is derived from a Greek word meaning “writings about earth”. When we engage in geographical study, we learn about the arrangement and interaction of people on the earth’s surface. Geography brings the physical (e.g. landforms, climate, and regions) and the human (culture, migration, interaction) together and shows how they shape one another. Have you heard of global warming? That is a human shaping earth. Have you heard of floods? That is earth shaping people lives. All these issues form part of the social studies curriculum.
·  Unique to the geographer is a concern for place, and therefore, looks at social phenomenon in terms of where the phenomenon is located.
·  The geographer is interested in many kinds of places: mountains, valleys, cities, river system, barren deserts and regions. He or she concerned with the climate of these places, the movement of people in and out of them, the growth and decline of cities, the use people make of resource available to them and the pattern of highways, railways and airline routes.
·  More specifically, the geographer is interested in the features that give a place its special character and differentiate it from other places. 
· He or she is also concerned with the interrelationships between the phenomenon and the place where it is located.
· Geographers focus on the relationships between people and their environment. They are concerned with the interrelationships between social phenomenon and environmental conditions. 
· From a time dimension perspective, geographers also look at the geographical change of a region over time and how that change might have affected society. Example, why has a once forested region become a desert, and what has been the effect of that change on society?   In short, the geographer strives to develop descriptions and explanations that carefully integrate people and the place and space in which they live.

Approach to the study of Place and Space
Let us consider in details, the five different perspectives shared by many geographers. Each perspective differs in it approach to the study of place and space, they are recognized and accepted by most geographers as being well within the mainstream of the subject. 
What are these five perspectives or traditions? They are:
1. Physical Geography or the Earth science tradition.
2. Regional Geography tradition
3. Cultural Geography.
4. The History-Geography tradition
5. Spatial Geography

Physical Geography or the Earth Science Tradition
This involves the study of the surface of the earth, particularly the arrangement and functions of natural features. This study includes the physical features such as plains, valleys, mountains, river; the weather and climate of the atmosphere (meteorology); the action of waves, tides and current (Oceanography); the vegetation and animal life of the earth. You can now see clearly why the study of the physical features of the environment is very central to social studies.

Regional Geography or the Area Studies Tradition
· A region is an area of the earth’s surface that is relatively homogenous in character in terms of some specific features.
· A region is identified by the key features that give the region its distinctive character and how the features are related to other features in the same or adjacent areas.
· The features that give a region its special character are varied; they could be location, manufacturing, landforms, climate, cultural traits, economic activity or ethnic origins of the people who live there.
· Some regions of the world, using climate as a criterion include: Mediterranean region and the temperate zones. 
This is the study of an area or region of the earth’s surface that is common or homogeneous in terms of some specific characteristics such as location, manufacturing, land form, climate, economic activity, cultural trait, of ethnic origin of the people. The regional geographer may pose these questions; what are the key features which give the region its identity? How are these key features related to other features in the same area? Three types of regions are most commonly studied: physical regions, in which the land features are basically alike; cultural regions, in which some aspect of culture or level of technology predominate; political regions; which are grouped along the line of territorial boundaries.

Cultural Geography or Man-Land Tradition
This concerns the study of the relationships between people and the environment. With this approach, which is sometimes called human geography or ecological geography, the geographer is specifically interested in the interactions of cultural development and the environmental conditions in which find ourselves. The benefits we derive from the physical features influence our attributes, objectives and technical skills or our culture. For example, shea butter could be considered a “valuable natural resource” only when we had discovered it, learn what to do with it, and had the technology to produce it in useable quantities.

Spatial Geography: The Location Theory Tradition         
This aspect looks at the location of place and the patterns of distribution. This tradition seeks to explain why features such as cities, mountains or human population are arranged as they are on the earth’s surface, and why there are differences in the densities, dispersions and patterns. Another important aspect of this tradition is the geometry of the earth’s surface, that which includes the study of maps and the design of map projections (cartography) and the precise location and mapping of places and surfaces of the earth (geodesy and geodetic survey).

The Historical Geography Tradition
This is the study of the geographic change of a region as it has occurred over time. In contrast to the four approaches already designed, the historical geographer uses time as the main dimension for studying spatial distribution and patterns on the earth’s surface. He or she is primarily concerned with how various features of the landscape appear on the past and the physical and human patterns that have combined to bring about a change on that landscape. In summary, these five tradition or approaches to geography-physical, regional, cultural, spatial and historical represent a broad continuum of research interest and methods of investigation within the main steam of the discipline of geography.

Key Geography Concepts
Since social studies integrate concepts from the social science subjects to explain social phenomenon, it will be proper for us to learn some of them from the geographical point of view. 

I. Location 
· One of the most essential tasks of the geographer is the location or identification of place and space. Location is thus viewed as identifying and describing the position of people, places, and things on the earth’s surface. It explains where things are and why things are located where they are.
· Geographers attempt to describe accurately, from many perspectives, locations on the earth’s surface and they do this either in absolute or relative terms.
a. Absolute location uses the system of latitudes and longitudes or other precise measures such as distance to describe the location of people, places and things. example, one can describe the location of Ghana in absolute terms  by saying Ghana lies between latitudes 4 and 11.5 ֯ north of the Equator and longitudes 3.11 and 1.11 east of the Greenwich meridian.
b. Relative location describes the position of a place in relation to another place. Example, Accra is 150 km from cape coast.
· Location also deals with the relationship between the location of one phenomenon and another. Example, is there a relationship between the location of a meat processing factory and a cattle rearing farm? 
 From earliest times, geographers have been concerned with the precise location of towns and rivers, great bodies of land or water, and other features. The concept of location also includes several other closely related sub concepts that greatly extend the rather narrow meaning of precise location described above. These are site, situation and environment.

II. Site 
Site refers to the location of a place in terms of it local internal features and resources. This may be the presence of a number of steep hills in a town, a winding river or sheltering hillsides. Such internal features are often key factor in studying the growth of city, or related phenomena as settlement patterns.

III. Situation 
This refers to the largest context of a site. Thus situation might refer to be location of a city and its relation to the suburbs and rural land surrounding it. Thus whereas site deals with the internal features of a place. Situation deals with the external relations of the place and its interaction with other places.
To refer to the totality of both site and situation, the term environment is often used. In its broadcast context, this includes the physical, biotic and cultural features of the landscape and their interactions. It is interesting to note the changing usage of these concepts. A century ago geographers used the word “environment” almost exclusively to refer to the physical or biotic surrounding of a place. Among geographers today, its meaning is widely accepted to include people’s cultural activities and their effect on the earth’s surface. For children in elementary school, the term environment should be used in its broadest connotation and should certainly take into account the influence of people’s cultural development and technology growth as part of the total picture of the earth’s surface. 

Spatial Interaction
Closely related to the concepts of location is the concept of spatial interaction. Whereas location tends to refer to the identification of a particular place, spatial interaction refers to the relationship established between places in space. Two closely related sub concepts are essential to the understanding of spatial interaction. These are circulation and accessibility.
Circulation refers to the patterns of movement of people, ideas and products in and around various places. Thus the geographer is concerned with various features of the earth’s surface as they hamper or aid in the movement of people, ideas, or economic trade. Closely associated with circulation is the concept of accessibility, i.e., the ready and easy entry into and exit from the circulation patterns. Cities that are intermediate stops along a railroad, airline routes or navigable rivers are all examples of place with good patterns of accessibility to the pattern of circulation.

2. ECONOMICS IN SOCIAL STUDIES
· Economics is one of the social science subjects that contribute to the content of social studies. Therefore, in this session, we shall discuss the perspectives and key ideas that make up this discipline, economics. Economics is defined as a social science which studies human behavior as relationship between ends and scarce means which have alternative uses. Put differently, as a discipline, economics deals with man’s management of scarce resources in the production, distribution and consumption of goods and services. Within the spectrum of production, consumption, and exchange, economists study and document the patterns of human behavior and attempt to predict. 
· Central to the economist is the problem of scarcity. Economists therefore looks at social phenomenon as arising from human’s attempt to satisfy unlimited wants with scarce resources.  For example, the problem of high prices of goods and services would be seen by the economist as arising from limited supply of such goods and services or scarcity of such goods and services in relation to the high demand for them (unlimited wants).
· In other to make the bet and efficient use of limited resources (e.g. money), it is important to arrange our needs in order of importance, with the most pressing need on top of the list (scale of preference).
· Satisfying our needs according to our priority list implies making choices between what to buy and what not to buy. Thus, the crucial subject of scarcity leads to the making of choices between alternatives.
· Buying one commodity leads to foregoing other commodities. These foregone other or alternatives are the real cost (opportunity cost) of the commodity we choose to buy. 
Some generalizations in economics
a. A conflict between unlimited wants and limited resources creates the need for decision making
b. Choices are based on the individuals’ value system, but value systems are to a large extent, culturally determined.
c. The growth of inter-dependence increases the problems of adjustment for the individual in the society.
d. Price is the measure of the relative scarcity and need for goods and services or resources
e. People in a market economy have more freedom of choices than do people in a command economy.
Some Key Concepts in Economics
Scarcity
 Scarcity is the most important concept in economics. All other economic principles and theories are related to it. The essence of this concept is that while people have unlimited wants, the amount of resources within any society is limited. Thus, there are never enough goods and services to satisfy all the people’s wants. Consequently, they must make some hard choices when they decide on what goods they will product with limited resources.

Goods and Services
Goods are products that satisfy consumer wants. A service is work done that satisfies consumer wants. Furniture, cooking utensils, books, food, electrical equipment and clothes are examples of goods. Teaching, crop cultivation, washing of dirty wears and nursing are examples of services. As these terms are used in economics, they do not imply that the consumer must be pleased before we can consider product as goods, or work done as services. So long as people consume products, they are considered goods. These two concepts are necessary to help children think about human behaviour from an economic point of view.

Consumption
Consumption is the use of material goods and services to satisfy human desires. Persons go to the doctor, to go to school are all consumers. This concept is important because student should realize that every human being, in order to survive, must consume goods and services, and that these goods and services must either be produced by themselves or someone else.

Interdependence
Interdependence is relying on other producers for the goods and services needed to satisfy human wants, and helping other to satisfy human wants, and helping other to satisfy their wants by participating in the production of the goods and services that they consume. We are dependent on such public workers as doctors, drivers, refuse collectors, mail carries and many others for their services. This category of public workers also depend on farmers, security officers, night soil carriers and many others for their comfort and survival. By implication, each public worker is specialized in his or her area of producing the good and service. 

Exchange 
Exchange is the voluntary transfer of goods or the performance of services in return for other goods, service, or money. In most societies money is the most frequently used medium of exchange. Money is not only a medium of exchange, but it is also “an indicator of the rate of exchange”. In times gone by, barter or the direct exchange of goods and services was frequently used in our society. For example one fowl could be given in exchange for two tubers of yam. 

Production
Production is the process of creating goods and services that satisfy human wants. It is sometimes defined as the process of increasing the capacity of goods to satisfy human desires or of rendering services capable of satisfying human desires. The farmer who grows cocoa and corn, the workers who work on the railway line, and the mother who cooks and sews for his or her family are all producers. Workers who produce services such as doctors, teachers and policemen are all producers. 

Macroeconomics and Microeconomics
These are two levels at which economists make statement about economic behaviour. Macroeconomics focuses on large units, such as the economy as whole or major divisions within it. Such as government, households and business. Other economic issues include the level of inflation and unemployment as well as national income.

Microeconomics on the other hand, is concerned with specific economic units and a detailed consideration of the behaviour of these individual units. Here, we talk in terms of an individual industry, firm or household and concentrate on such magnitudes as the output of a specific product, the number of workers employed by a single firm, the revenue of a particular firm or household. In microeconomics we examine the “trees” and not the “forest”. The forest here is likened to macroeconomics.

Economic Growth and Economics Development
Economic growth refers to the consistency in respect of an increase in the goods and services. Economic growth is measured annually and determined by the amount of goods and services increase of Manufacturing and Agricultural produce, teachers and doctors, are all captured economic growth.
Economic development on the other hand, looks at improvement or increase of infrastructure facilities of the economy. Examples of such facilities include roads, schools, hospitals, dams and recreational facilities. The increase in these facilities must be qualitative. The concepts of scarcity, production, goods and services, consumption, exchange and interdependence should be built into the social studies programme (Banks 1977). To facilitate the teaching of these concepts and to extend pupil’s understanding of an economic system, you can pose the three basic economic problems; what to produce? How to produce? And for whom to produce? Help your pupils to determine, through their inquiries, how they are solved by different kinds of societies.


Importance of Economics in Social Studies
· Economic understanding is essential if we are to meet our responsibilities as citizens and as participants in a liberal economy. Since citizenship education is very central to social studies, it strongly suggest the need to have a thorough understanding of the basic economic concepts so that we can carry out our responsibilities as citizens of Ghana.
· Understanding human behavior in economic situations
· Minimizing waste
· Many of the most important issues in government policies are economic in nature, and we face economic problems at every turn in our day-to-day lives. Studying economic in social studies thus helps us to appreciate government and economic policies and how they impact on society.
· For employment and planning purposes
· To acquire skills necessary for analyzing economic problems. 


3. THE PLACE OF HISTORY IN SOCIAL STUDIES
One of the aims of social studies education is that it enables student to gain knowledge about the human condition that include the past, present and future. Thus, the acquisition of historical knowledge and understanding are fundamental to social studies learning. 
Defining history 
The origin of the word History is associated with the Greek word ‘Historia’ which means ‘information’ or ‘an enquiry designed to elicit truth’. As a subject, History has been defined differently by different scholars. For example, it is generally held that History is the analysis and interpretation of the human past enabling us to study continuity and changes that are taking place over time. It is also described as an act of both investigation and imagination that seeks to explain how people have changed over time. Historians use all forms of evidence to examine, interpret, revisit, and reinterpret the past. These include not just written documents, but also oral communication and objects such as buildings, artifacts, photographs, and paintings. Historians are trained in the methods of discovering and evaluating these sources and the challenging task of making historical sense out of them. History is a means to understand the past and present. 
 The different interpretations of the past allow us to see the present differently and therefore imagine—and work towards—different futures. It is often said to be the “queen” or “mother” of the social sciences. It is the basis of all subjects of study which fall under the category of Humanities and Social Sciences 
In sum, history is chronicle or a recollection of past events, which are significant to man. Such chronicles may be oral or written and they may relate to oneself, other nations, social groups and the like. Historians look for causes of events, as well as the effects, and relationships. They construct hypotheses about what might have been. The prime concern of history is the comprehension of human interaction in the past as a springboard to the current situation and future. 
· History studies past human events, their causes and effects on both the people who lived at the time of the events and those who are living in the present. The actual events are the external facts of History, while the causes of the events are the internal facts of history.
· Non-human activities that occurred in the past only come within the scope of history only if they affected the social scene .E.g the effects of natural disasters on society.
· Past human events worthy of study in history should be social in nature, socially significant, definite in time and space. E.g., historians use dates to show definite time and space In general, historical events are observable both in the past and in the present, unless they were filmed when the events were on-going.
· History is scientific and for that matter, a social science because historians attempt to use scientific methods of inquiry, although they use it differently. Historians engage in data collection, observation of events and subject all these to some form of empirical analysis. On the basis of the outcome or result of these analysis, historians can make predictions and subsequently formulate generalizations. 
· In the selection of topics for study in history as well as in the interpretation of historical facts, there is some element of subjectivity; hence different historians may interpret the same event differently.  
· History is a dialogue between the events of the past and progressively emerging future ends. The historian’s interpretation of the past, his selection of the significant and the relevant events, evolves with the progressive emergence of new goals. The general laws regulating historical happenings may not be considered enough; attempts have to be made to predict future happenings on the basis of the laws.
·   Not only narration but also analysis: The selected happenings are not merely narrated; the causal relationships between them are properly unearthed. The tracing of these relationships lead to the development of general laws that are also compared and contrasted with similar happenings in other social groups to improve the reliability and validity of these laws. 
· Continuity and coherence are the necessary requisites of history: History carries the burden of human progress as it is passed down from generation to generation, from society to society, justifying the essence of continuity.
·  Relevant: In the study of history only those events are included which are relevant to the understanding of the present life. 
· Comprehensiveness: According to modern concept, history is not confined to one period or country or nation. It also deals with all aspects of human life-political, social, economic, religious, literary, aesthetic and physical, giving a clear sense of world unity and world citizenship

Some historical concepts are described below: 
Social Change
This concept means that phenomena in our social and physical environment are constantly becoming different each day, week, month and year. It refers to a transformation or departure from a negative to a positive way of life, and vice versa. It involves significant structural alterations in the social conditions and behaviour in a particular society. It should be borne in mind that changes like inflation, unemployment and fashion do not in any way constitute social change. These are temporary changes that do not affect society significantly.
Can you identify factors that influence social change? Let us help you with 2 of such factors; formal education and urbanization. Formal education through schooling has influenced a lot of social change in our societies. For example, most educated people frown on giving tribal marks to babies. This is a typical example of social change as compared to what pertained during today are completely different from those of pre-colonial Ghana. The growth of large cities and towns is an example of a complete departure from the settlement patterns associated with traditional societies. Think of other factors that can influence social change. Can religion be a factor? Explain this in your own way.

Conflict
Throughout history, disagreements have arisen between individual, groups and nations when those concerned had different goals or ideas about how similar goals could be attained. Conflict can be both functional and dysfunctional for a society. Conflict is considered functional if only the out of it introduces positive changes in society. On the other hand if the outcome brings unwelcome negative changes, then it is dysfunctional.

Conflict can take several dimensions: that is cultural conflict, conflict in the struggle for political power, conflict that arises from the scarcity of goods and services, as well as value conflicts. Historical accounts are replete with all their consequences. This makes it very important to be well grounded in what this concept stands for. 

Revolution
 A revolution takes place when an existing government is abruptly overthrown and a more radical group assumes power. This phenomenon can easily be likened to the Rawlings revolution of 1980. Other types of revolution include the American revolution of 1775 and the French revolution of 1989, some of these revolution can be bloody, that is precious human lives are lost. It is often characterized with swift structural transformations. Can you think of factors which gives rise to revolutions?

Nationalism 
Nationalism exists when the leaders and individuals within a nation take actions intended primarily to strengthen and develop it and to inculcate loyalty among its citizens. Nationalism is in some ways an ethnocentric doctrine. What then is ethnocentric? Assuming you always project or perceive your nation, region, district or ethnic group as being superior to others, it simply means, you are ethnocentric.

Nationalist are not very interested in international relations, but primarily in the development of their own nation. The late Dr. Kwame Nkrumah (blessed memory) was a typical example of a nationalist. Can you identify 2 of this type? While nationalism is necessary if a nation is to develop successfully, extreme nationalistic feelings sometimes result in conflict and wars. The extreme nationalism that existed in Japan and Germany prior to World War II are typical examples.

Social Control
Another important concept that is often used in historical discussions is the concept of social control. Social control is the regulation of human behaviour by outside social forces and is maintained by the laws and rules that emerge within every society and institution. Every institution must have ways to control the behaviour of its members in order to attain its goals and to maintain an environment in which individual and groups can satisfy their wants and needs. The laws that govern behaviour within a society are usually found in written documents such as legal codes and constitutions important to a society usually become laws, and the violators of these norms are punished by the state. For example, Ghanaian as a people, value human life and accepted that an individual who takes another person’s life, in most situations, should as well be punished severely.

4. SOCIOLOGY IN SOCIAL STUDIES
The Meaning of Sociology
The word Sociology comes from two Latin words: ‘socius’ which means society, companion or associate; and, ‘logos’ which means science or study. The etymological meaning of sociology is thus, the science or study of society. Thus, sociology may be defined as man’s attempt to understand how membership in one’s social group affects individual behavior. As a formal discipline, Sociology is the scientific study of society, with focus on the social relationship between people in group contexts. Sociology is interested in how we as human beings interact with each other (the pattern of social interaction); the laws and principles that govern social relationship and interactions; the /influence of the social world on the individuals, and vice versa. (Giddens, 1982).
· Sociologists are primarily interested in human beings as they appear in social interaction and the effects of this interaction on human behavior. Such interaction can range from the first physical contacts of the new born baby with its mother to a philosophical discussion at an international conference, from a casual passing on the street to the most intimate of human relationships (World Book Encyclopedia 1994. Vol. 18, PP. 564-567).  Sociologists are interested to know what processes lead to these interactions, what exactly occurs when they take place, and what their short run and long run consequences are. 
· The major systems or units of interaction that interest sociologists are social groups such as the family or peer groups; social relationships, such as social roles and dyadic relationships, and social organizations such as governments, corporations and school systems to such territorial organizations as communities and schools (Broom and Selzinki, 1973.
·  The discipline covers an extremely broad range that includes every aspect of human social conditions; all types of human relationships and forms of social behavior (Indrani, 1998). 
· Sociologists are keen to understand, explain, and analyze the effect of social world, social environment and social interaction on our behavior, worldviews, lifestyle, personality, attitudes, decisions, etc., as creative, rational, intelligent members of society; and how we as such create the social reality.  
· There are generally two levels of analysis in sociology, which may also be regarded as branches of sociology: micro-sociology and macro- sociology (Henslin and Nelson, 1995). 
a) Micro-sociology is interested in small-scale level of the structure and functioning of human social groups; whereas macro-sociology studies the large-scale aspects of society. 
b)  Macro-sociology focuses on the broad features of society. The goal of macro-sociology is to examine the large-scale social phenomena that determine how social groups are organized and positioned within the social structure. Micro-sociological level of analysis focuses on social interaction. It analyzes interpersonal relationships, and on what people do and how they behave when they interact.
· Some writers also add a third level of analysis called meso-level analysis, which analyzes human social phenomena in between the micro- and macro-levels. Reflecting their particular academic interest sociologists may prefer one form of analysis to the other; but all levels of analysis are useful and necessary for a fuller understanding of social life in society.
· Basic to sociology are a number of assumptions about the characteristics of groups and their effects on individual’s behaviour. Sociology assume that individual’s need the group for their survival, that their behaviour is largely shaped by group norms and sanctions, and that the group equips individual with the behaviour patterns and characteristics needed to adopt to their cultural and physical environment. Although sociologists are primarily concerned with group influence on individual behaviour, they don’t deny that other factors influence a person’s actions.
· In sum, sociology is a broad social science that is specifically concerned with social organizations; the way people organize themselves into groups, subgroups, social classes and institutions.
Major Theoretical Perspectives in Sociology  
Sociology as science employs perspectives or theories to understand, explain, analyze and interpret social phenomena. To interpret social facts, they must be subjected to a theoretical framework. A theory may be defined as a general statement about how some parts of the world fit together and how they work (Macionis, 1997). Scupin and DeCorse (1995) define a theory as a set of interconnected hypotheses that offer general explanations for natural or social phenomena. 
There are three major theoretical perspectives in sociology that have provided an overall framework for sociological studies. These are functionalism, social conflict theory and symbolic interactionism. 
Functionalist Perspective
 The functionalist perspective is based largely on the works of Herbert Spencer, Emile Durkheim, Talcott Parsons, and Robert Merton.  According to functionalism, society is a system of interconnected parts that work together in harmony to maintain a state of balance and social equilibrium for the whole.  For example, each of the social institutions contributes important functions for society: Family provides a context for reproducing, nurturing, and socializing children; education offers a way to transmit a society’s skills, knowledge, and culture to its youth; politics provides a means of governing members of society; economics provides for the production, distribution, and consumption of goods and services; and religion provides moral guidance and an outlet for worship of a higher power.  
The functionalist perspective emphasizes the interconnectedness of society by focusing on how each part influences and is influenced by other parts.  For example, the increase in single parent and dual-earner families has contributed to the number of children who are failing in school because parents have become less available to supervise their children’s homework.  As a result of changes in technology, colleges are offering more technical programs, and many adults are returning to school to learn new skills that are required in the workplace. 
 The increasing number of women in the workforce has contributed to the formulation of policies against sexual harassment and job discrimination.  Functionalists use the terms functional and dysfunctional to describe the effects of social elements on society.  Elements of society are functional if they contribute to social stability and dysfunctional if they disrupt social stability.  Some aspects of society can be both functional and dysfunctional.  For example, crime is dysfunctional in that it is associated with physical violence, loss of property, and fear.  But according to Durkheim and other functionalists, crime is also functional for society because it leads to heightened awareness of shared moral bonds and increased social cohesion. 
 Sociologists have identified two types of functions: manifest and latent (Merton 1968).  Manifest functions are consequences that are intended and commonly recognized.  Latent functions are consequences that are unintended and often hidden.  For example, the manifest function of education is to transmit knowledge and skills to society’s youth.  But public elementary schools also serve as babysitters for employed parents, and colleges offer a place for young adults to meet potential mates.  The baby-sitting and mate-selection functions are not the intended or commonly recognized functions of education; hence they are latent functions
After dominating sociology and anthropology for a long time, this theory was challenged by its main critics, notably those who proposed the social –conflict theory (see below). The theory was attacked for its emphasis on stability and order while neglecting conflict and changes which so vital in any society. 
Conflict Perspective
  The functionalist perspective views society as composed of different parts working together.  In contrast, the conflict perspective views society as composed of different groups and interest competing for power and resources.  The conflict perspective explains various aspects of our social world by looking at which groups have power and benefit from a particular social arrangement.  For example, feminist theory argues that we live in a patriarchal society—a hierarchical system of organization controlled by men. 
 Although there are many varieties of feminist theory, most would hold that feminism “demands that existing economic, political, and social structures be changed” (Weir and Faulkner 2004, p.xii).  The origins of the conflict perspective can be traced to the classic works of Karl Marx.  Marx suggested that all societies go through stages of economic development. 
 As societies evolve from agricultural to industrial, concern over meeting survival needs is replaced by concern over making a profit, the hallmark of a capitalist system.  Industrialization leads to the development of two classes of people: the bourgeoisie, or the owners of the means of production (e.g., factories, farms, businesses); and the proletariat, or the workers who earn wages.  
The division of society into two broad classes of people—the “haves” and the “have-nots”—is beneficial to the owners of the means of production.  The workers, who may earn only subsistence wages, are denied access to the many resources available to the wealthy owners.  According to Marx, the bourgeoisie use their power to control the institutions of society to their advantage.  For example, Marx suggested that religion serves as an “opiate of the masses” in that it soothes the distress and suffering associated with the working-class lifestyle and focuses the workers’ attention on spirituality, God, and the afterlife rather than on such worldly concerns as living conditions.  In essence, religion diverts the workers so that they concentrate on being rewarded in heaven for living a moral life rather than on questioning their exploitation.   
Symbolic Interactionist Perspective
 Both the functionalist and the conflict perspectives are concerned with how broad aspects of society, such as institutions and large social groups, influence the social world.  This level of sociological analysis is called macro sociology: It looks at the big picture of society and suggests how social problems are affected at the institutional level.    Micro sociology, another level of sociological analysis, is concerned with the social psychological dynamics of individuals interacting in small groups.  Symbolic interactionism reflects the micro-sociological perspective, and was largely influenced by the work of early sociologists and philosophers, such as George Simmel, Charles Cooley, George Herbert Mead, and Erving Goffman.  Symbolic interactionism emphasizes that human behavior is influenced by definitions and meanings that are created and maintained through symbolic interaction with others. Sociologist W.I. Thomas (1966) emphasized the importance of definitions and meanings in social behavior and its consequences.  He suggested that humans respond to their definition of a situation rather than to the objective situation itself.  Hence Thomas noted that situations that we define as real become real in their consequences.  Symbolic interactionism also suggests that our identity or sense of self is shaped by social interaction.  We develop our self-concept by observing how others interact with us a label us.  By observing how others view us, we see a reflection ourselves that Cooley calls the “looking glass self.”
Some Key Sociological Concepts
Sociology is rich with concepts that can be used throughout the social studies programme. A better grasp of these concepts will help you understand your social environment and make informed decisions on important social issues.

Socialization
Sociologists assume that people are not born human but are made human by interacting with the persons in their environment. Socialization describes the process that makes people human. It involves transmitting the culture, value, beliefs and religion of the society to the new members. This will enable them conform to the norms of the larger community.
Association with other humans equip children with the behaviour patterns and communication skills needed for survival in their community and society. Members of the entire family; uncles, aunts, sisters, brothers and grandparents are jointly responsible for transmitting these values to the new members. The main purpose of socialization is to ensure that the culture of society is preserved. In addition, it makes it possible for people to fit well into the community.
Having known the meaning of socialization, how will you explain this statement made by your colleague that; there will be a socialization night for all distance learners today?

Roles
Roles are set of behaviour expected of individuals. Each day almost everyone must function in many different roles. These roles often conflict. For example teachers are expected to teach on school days, yet the teacher may have family responsibilities in the evening, such as cooking and washing or entertaining, that prevent him or her from being properly prepared the next morning. An understanding of the roles we are expected to fulfill will help morning. An understanding of the roles we are expected to fulfill will help us to better appreciate the diversity of our own social and obligations.
We also need to appreciate the fact many of our traditional roles are changing. The emergence of liberation movements among feminist has challenged many traditional roles in recent times. Many women are now functioning in roles that have traditionally been considered “men’s job”. In much the same way more men are becoming homemakers and are helping more with the parenting of young children, roles that have been considered feminine.

Norms
A norm is a standard or code that guide behaviour. Norms tell us when our behaviour is right or wrong, proper or improper. In our traditional societies, people are often expected to dress differently on various occasions and in different social settings. Decency in dress is seen as norm. Norms vary not only in different times and cultures, but also different social classes. Today many of our traditional norms are undergoing tremendous change. It is very common for people of the opposite sex to live together without getting married legally. 
Sanctions
Sanctions are reward and punishment used by groups to ensure that norms are followed and that role expectations re fulfilled. Societies use a wide variety of pressure and controls to ensure that norms are obeyed. Gossip, embarrassment and esteem are frequently used as sanctions. A married woman who has several known lovers become the victim of gossip, because in our societies married persons are expected to be faithful to their spouses. Student who are caught cheating during examination are embarrassed when the teacher catches them. Spouses who seem to value their families and student who get high grades are usually praised because these behaviours are legitimate and consistent with institutional norms. 
Values
Values are those aspects of culture to which the group attach a high worth or regard. The norms and sanctions in a society are expressions of its value. Middle-class men are often expected to rise when a very important person (VIP) enters the room because courtesy to such people is valued among Ghanaians. Human life is highly valued in almost all societies. Thus the sanctions for taking human life are severe.  

Status or Status / Position
The prestige, reward and power in society are not evenly distributed. Some individuals are more powerful and influential than others. A person’s status or status position reveals how important he or she is considered by the group in his or her society. The President of Ghana is considered much more important than an ordinary Member of Parliament (MP).

Sociologists usually speak of two kinds of status, achieved and ascribed. For example an MP’s status is achieved because he or she won votes to become an MP. On the other hand, Asantehene’ status is ascribed because he was born into a royal family. 
Institutions
A set of related roles that are organized to attain a specific goal constitutes an institution. School is an institution that is organized to attain a certain goal in the education of children. It is made up of roles, each of which has a definite function and expectation. Roles include those of the Headteacher, assistant Headteacher, school prefect and students. All societies are composed of economic, educational and political institutions. Sets of institutions make up the social system.

Community and Society
A community exists when a group of people frequently interact, live in close geographical proximity and share a sense of belonging. A neighborhood is a small community. The largest unit that sociologist study is a society. It is more inclusive than institutions or community. A society is a self-sufficient unit and is capable of an independent existence. They produce all their foods and clothing, govern themselves, take care of their defense needs, and could probably exist if other societies perished.





5. ANTHROPOLOGY IN SOCIAL STUDIES
Anthropology is one of the social studies science subjects that contribute to the content of social studies. In other words, social studies integrate some concepts, facts and knowledge from anthropology to explain social phenomena.

Meaning of Anthropology
Anthropology is a social science, which studies mankind in its entirety. The term in its literal sense means, “the study of mankind”, as it is a combination of two Greek words, namely, anthropos and logos. Anthropology has gained popularity rapidly within the social/ behavioral sciences circle. Through its various fields of specialization, it offers us great insights into the ways of lives of human societies across time and space.  
Although the science of anthropology studies all human societies across time and space, it has conventionally been accepted to associate anthropology with the study of the societies and problems of the traditional, nonwestern peoples. Some definitions of the discipline include:
• Anthropology is the study of humanity.  
• Anthropology is a broad scientific discipline dedicated to the comparative study of humans as a group, from its first appearance on earth to its present stage of development.  
In a more specific term, anthropology is a science which: 
• Investigates the strategies for living that are learned and shared by people as members of human social groups; 
 • Examines the characteristics that human beings share as members of one species (homo sapiens) and the diverse ways that people live in different environments; and Analyzes the products of social groups: material objects (tools, cloths, houses, etc) and nonmaterial creations (beliefs, values, practices, institutions, etc). (World Book Encyclopedia. Vol.1 PP. 545-548)  
It should further be stressed that anthropology focuses on (1) the origin of humans, (2) the evolutionary development of humans, (3) human physical, biochemical and cultural variations, and (4) the material possessions and cultural heritages of humans. 
Anthropology seeks to explain how and why people are both similar and different through examination of our biological and cultural past and comparative study of contemporary human societies (Howard and DunaifHattis, 1992:3). 
Howard and Dunaif-Hattis (1992) further note that: Anthropology’s ultimate goal is to develop an integrated picture of humankind—a goal that encompasses an almost infinite number of questions about all aspects of our existence. We ask, for example, what makes us human? Why do some groups of people tend to be tall and lanky, while others tend to be short and stocky? Why do some groups of people practice agriculture, while others hunt for a living? Anthropologists are interested in all things human. (P.3).
 Due to the broad scope of the discipline, anthropologists usually specialized in one of the sub- fields of anthropology. This broad discipline is usually divided in four main sub-fields. These are: physical anthropology, sociocultural anthropology, linguistic anthropology and archaeological anthropology. Sometimes, applied anthropology is added as a fifth sub-field.  A brief discussion of the four major sub-fields is as follows:
· Physical Anthropology: Physical anthropology is the branch of anthropology most closely related to the natural sciences, particularly biology; that is why it is often called biological anthropology (Scupin and DeCorse, 1995; Howard and Dunaif-Hattis, 1992). It studies the biological dimensions of human beings, including biological evolution, the physical variations between contemporary populations, and the biology and behavior of non-human primates. Physical anthropology itself is further divided into three special fields of study: paleoanthropology, primatology and anthropometry.  
· Sociocultural Anthropology: This is also often called social anthropology or cultural anthropology. It is concerned with the social and cultural dimensions of the living peoples (Pritchard 1995); and with the description and analysis of people’s lives and traditions (Podolefsky and Brown, 1997). Socio-cultural anthropology studies the social, symbolic or nonmaterial and material lives of contemporary and historically recent human societies, taking the concept of culture central to its goal (Howard and Dunaif-Hattis, 1992).  
Cultural anthropologists conduct studies of living peoples, most often by visiting and living among a particular people for an extended period of time, usually a year or longer (Keesing 1981). They conduct fieldwork among the people they study and describe the results of their investigations in the form of books and articles called ethnographies. Cultural anthropology is also concerned with making generalizations about, and seeking explanations for, similarities and differences among the world's people. Those who conduct comparative studies to achieve these theoretical goals are called ethnologists. 
Thus, two important aspects of social/cultural anthropology are ethnography and ethnology. The former is more of empirical study or description of the culture and ways of lives of a particular group of people, while the latter is more of a theoretical study of the similarities and differences among the human groups of the world, past or present.
· Archaeological Anthropology: Archaeology studies the ways of lives of past peoples by excavating and analyzing the physical remains they left behind. Artifacts are the material remains of human societies (Scupin and DeCorse, 1995). Archeologists also study ecofacts, the footprints on the ecology by the past societies. This helps reveal the way human societies interacted with their local ecosystems. Tools, ornaments, pottery, animal bones, human skeletal material, and evidence of how people lived in the distant past are collected, and systematically analyzed. Archeological anthropology has three major goals: 
1) classifying and sequencing material culture; 
2) reconstructing ancient ways of life; and 
3) explaining and delineating cultural processes (Howard and DunaifHattis, 1992).
· Linguistic Anthropology: Linguistics is the scientific study of language. Linguists describe and analyze the sound patterns, combinations of sounds, meanings and structure of sentence in human languages (Kottak, 1994). They also attempt to determine how two or more languages are related. 
Historically, modern linguists are especially interested in whether all human languages share any universal common feature. Some recent work suggests that human infants are born with knowledge of a set of generalized rules that allow them to discover the specific rules of language around them and to formulate new sentences by applying these rules. 
 The terms linguistic anthropology anthropological linguistics, and ethnolinguistics are often used interchangeably in the linguistic anthropology literature. However, the more preferred term is linguistic anthropology. It is defined as “the study of speech and language within the context of anthropology…. It is the study of language as a cultural resource and speaking as a cultural practice.” (Durnati, 1997:1).  
 Linguistic anthropology usually focuses on unwritten languages (i.e., those languages which have no form of writing, languages used by indigenous peoples of the non-western societies). It is especially concerned with relations between language and other aspects of human behavior and thought.

· Applied Anthropology: Applied anthropology, the application of anthropological knowledge, methods and approaches to the solving of human problems, is often now seen as a fifth major branch of anthropology, although it is not well-established as the traditionally known four fields.
 Applied anthropology involves the use of data gathered in other subfields of anthropology in an endeavor to tackle contemporary societal problems. Anthropologists have increasingly become concerned with practically dealing with human problems (Bodley, 1996; Podolefsky and Brown, 1993). The problems may include: environmental, technological, economic, social, political or cultural. Applied anthropologist now work in quite many areas of relevance such as education, mass medical, medicine, development, business, agriculture, crime and urban poverty, etc (Scupin and DeCorse, 1995; Kottak, 2002).

Contributions of Anthropology
 The contributions of anthropology may be categorized in to the following (World Book Encyclopedia 1994, Vol. 1, Howard and Dunaif-Hattis 1992; Aoyagi, 1999):  
 
1. Anthropology gives us an insight into different ways and modes of life of a given society, to understand the logic behind and justification for human activities and behavior.  
2. Anthropology also helps us understand our own ways of lives. Many aspects of our lives seem to us normal, so we don't know the logic behind. Eating banku, for example, is assumed to be normal to those whose staple (main) food item is banku. By studying anthropology, we look into ourselves through the others' ways of lives. As we study anthropology, we encounter a different way of lives from ourselves, and hence we get opportunity to appreciate and understand ourselves.  
 
3. Anthropology helps us fight against prejudices and discriminations. It helps us fight against ethnocentrism; the attitude that one's own culture and one's own way of life is the center of the world and the best of all. This arises from ignorance about other ethnic groups and their ways of lives.  
 
4. Anthropology is also used as a tool for development. Applied anthropology, here, is the application of anthropological knowledge and research results in the solution of some social problems or in the implementation of project plans.  
 
In addition to the aforementioned points, we may substantiate the contributions of anthropology as follows: 
 
1. Because of its broad scope, anthropology allows us to understand the biological, technological and cultural development of humanity over long periods of time in human evolution.  
2. Because of its comparative approach to humanity, anthropology allows us to separate what is unique to our way of life from what is general to all people. 
 3. Because of its relativistic approach, anthropology helps us to be more sensitive and appreciative of cultural diversity and variability. It helps us to avoid some of the misunderstanding that commonly arises when individuals of different cultural traditions come into contact. Anthropology reduces ethnocentrism by instilling an appreciation of cultural diversity. Anthropology can help us be aware that when we interact with people from other cultural traditions, their actions are not always intended to mean what we take them to mean, and therefore much miscommunication can be avoided. Health workers involved in health care provision in various cultural settings will find it very helpful if they develop this mentality. 
 
4. Anthropologists bring a holistic approach to national and international development agencies.  
 
5. Anthropologists use their expertise in particular subjects to formulate practical ways of coping with immediate social problems. Medical anthropologists, for example, investigate the interrelationship between human health, nutrition, and cultural beliefs and practices

 Some concepts that are very key to the discipline of Anthropology:
Culture
Culture comprises of the behaviour patterns, belief systems, artifacts and other human-made components of a society. It includes the food that people eat, the tools the use, their clothing, myths, religion and language. It consists of those elements that humans use to adjust to their physical and social environment. It is their solution to the problem of survival. Since culture is man-made, it varies greatly parts of the world, in different societies and among different people. For example, in Ghana, the belief system of the Ewe differs from those of the Akans. Another point worth noting is that, culture is not static. It is dynamic. Can you cite any culture system of any ethnic group in Ghana, which has undergone transformation?

Enculturation 
Enculturation is the process by which an individual learns to participate in the culture of his or her society. This concept is similar to socialization, a key sociological concept. However, socialization focuses on learning that is guided by group norms and expectations.

Diffusion
The spreading of culture traits from one culture area to another is a called diffusion. Can you think of any concept, which is related to diffusion? It is invention, the process of independently developing a new culture trait or artifacts? Anthropologists have discovered that most of the traits that make up a culture were borrowed, not invented. Do you know that the talking drums mostly used by the Northern Chiefs of Ghana are a borrowed culture from the Akans. Again, just study the tiles given to traditional warriors in Northern Ghana and you will realize that they are borrowed titles from the Akans. Examples of these titles are: Mankwa, Champong, Adu and so on. However, all cultures have made independent inventions. Many of the words, customs, behaviour patterns and artifacts that are very important component of our Ghanaian culture were invented in other cultural areas and not borrowed from anywhere.

Acculturation 
The exchange that takes place when two unlike cultures contact is called acculturation. Acculturation often takes place when powerful groups capture or subjugate less powerful ones. Acculturation is a selective process; culture accepts only those elements from a foreign culture that will blend with their cultural elements. When they use traits from another culture, they modify them. Can you cite any trait in your community that is a modified version of a more powerful one?

Ethnocentrism
Every group tends to think that its culture is superior to all others. Anthropologists have report studies of many different groups who use words that refer to themselves as “The people”. The implication being that outside groups are less than human beings. As social studies student, our understanding of this concept might help us to cope with the pervasive ethnocentrism that exists in our society. Are you ethnocentric? What are your feelings in respect of the general conduct of other ethnic groups? 

Tradition
A behaviour pattern or belief that has been part of a culture for a long period of time is referred to as a tradition. Traditions in our society include decorating the chief’s palace, a ring to indicate marital status, and giving facial tribal marks to newly born babies that portray their identity. Some anthropologists use the term custom to describe these culture traits.

Cultural Relativism
The cultural relativists assume that each culture has unique features, what is normal behaviour in one society may be judged abnormal in another. Thus the standard of one culture cannot be used to judge behaviour in another.

Ruth Benedict, an eminent anthropologist, felt that this concept would help develop in the student tolerance of other people culture. This concept can also help you appreciate that behaviour in order cultures that you may consider strange is often quite meaningful to the people who practice it.

Ethnic Groups
Individuals who constitute an ethnic group share a sense of group identification, a common set of values, behaviour patterns and other cultural elements that differ from other groups within a society. Members of ethnic groups frequently see their economic and political fate tired together and are likely to respond collectively to special issues that they perceive as critical to determining their economic and political status. They may also work together to influence policies and programmes that will benefit their group politically and economically. The Manprusis, Dagombas and Nanumbas of Northern Ghana constitute a typical example of an ethnic group. They possess all the necessary features of an ethnic group. Identify two more ethnic groups you know in Ghana.
6. CIVICS IN SOCIAL STUDIES
According to Butts (1988), ‘Civics’ is concerned with explicit and continuing study of the basic concepts and values underlying our democratic political community and constitutional order. He adds that it also involves the development of skills in decision-making processes about public issues and participating in public affairs.  Civics is an established part of the curriculum of social studies. For instance, the contents of government, law and citizenship is woven into typical social studies programmes.
In recent times, it is generally held that "Civics" has come to mean two very different things: On the one hand, it is considered as the study of the structure and operation of the government, local, State, or National; and, on the other hand, it is made an exercise in the duties and responsibilities of citizenship. Put differently, Civic education (also known as citizen education or democracy education) can be broadly defined as the provision of information and learning experiences to equip and empower citizens to participate in democratic processes. The education can take very different forms, including classroom-based learning, informal training, experiential learning, and mass media campaigns. Civic education can be targeted at children or adults, in developed or developing countries, and at the local, national or international level. As such, civic education is an approach that employs a range of different methods, and is often used in combination with other participatory governance tools. 
· The overall goal of civic education is to promote civic engagement and support democratic and participatory governance. The idea behind civic education is to promote the demand for good governance (i.e. an informed and engaged public), as a necessary complement to efforts to improve the practice of good governance. Civic education has been used to address a wide variety of political and governance issues (e.g. corruption, civic apathy or post-conflict reconciliation) as well as important social issues (e.g. domestic violence, drug abuse, and HIV/AIDS).
 By far the most widespread application of civic education is in formal school education. Civic education is being taught as part of the regular curriculum in primary and secondary schools around the world, and there are extensive pedagogic resources available from the many civil society organizations involved in promoting this aspect of the approach2. Some useful resources in this regard are the curricular materials of organizations such as Center for Civic Education the Civic Education Partnership Initiative and CIVNET.
· Civic education is concerned with three different elements: civic knowledge, civic skills and civic disposition:
a. Civic knowledge refers to citizens’ understanding of the workings of the political system and of their own political and civic rights and responsibilities (e.g. the rights to freedom of expression and to vote and run for public office, and the responsibilities to respect the rule of law and the rights and interests of others). 
b. Civic skills refer to citizens’ ability to analyze, evaluate, take and defend positions on public issues, and to use their knowledge to participate in civic and political processes (e.g. to monitor government performance, or mobilize other citizens around particular issues). 
c. Civic dispositions are defined as the citizen traits necessary for a democracy (e.g. tolerance, public spiritedness, civility, critical mindedness and willingness to listen, negotiate, and compromise).
Constitutionally Ghana is a democracy. Democracy means rule by the people. In order to provide all citizens a say in the matters that affect them they elect their representatives through voting in free and fair elections. The role of citizens does not end with voting as democracy requires the informed, active and responsible participation of people for it to develop and be sustained. The Media serves to inform the public about various issues for citizens to act to address them or to get governments to act to address them so that they can hold public officials accountable for their actions. This civic education curriculum is therefore aimed at developing the civic knowledge, skills and dispositions and encouraging their use for civic action to create a just, peaceful and democratic society.  


Key Concepts in Civics that are Studied in Social Studies:
In Civics and Citizenship the key concepts are democracy, democratic values, justice, participation, rights and responsibilities. They are integral in developing students’ civics and citizenship understanding. These are high level concepts that can be applied across the subject to identify a question, guide an investigation, organize information, suggest an explanation or assist decision-making.  In the early grades, there is a more personal approach to these concepts, exploring how and why the individual operates in their local community and then extending this to the wider Ghanaian community. As the learner progresses, the institutions, function and values that are central to Ghana’s democracy and justice system are explored with comparisons made to other nations.
Democracy:  The concept of democracy is about the acceptance of the will of the majority combined with constitutionalism, the rule of law and particular freedoms. An understanding of the concept of democracy is developed in the following ways:
· decision-making within the local and wider community and the ideas of sovereignty and government restraint
·  roles and responsibilities of the individual within society
· the roles of the Commonwealth Constitution and its key elements and
· the political and legal institutions and their roles. 
Democratic values:  The concept of democratic values is about shared values of Ghanaian citizenship, the Ghanaian -African- traditions, the diversity of Ghana as a multicultural and multi-faith society and factors that shape our identity. It is about equality, tolerance, popular sovereignty and the common good. An understanding of the concept of democratic values is developed in the following ways:
· why governments exist and the various forms of government 
· the historical development of laws and government, with a focus on Ghana
·  the role and place of our national Constitution.
·  the diversity of Ghanaian society and how differences are accommodated within the political and legal system
Justice: The concept of justice is about understanding the rule of law and its application; the idea of equality before the law, the importance of judicial independence and objectivity leading to the law being perceived as fair. An understanding of the concept of justice is developed in the following ways:
· the principles of ‘natural justice’ and how these are upheld or undermined with a focus on Ghana and with a comparison made to other nations
·  the processes of the courts and the parliaments in Ghana and the centrality of the rule of law
·   the individual within the legal system. 
Participation The concept of participation is about how an individual can be involved in the political and legal system as both a decision maker and as an agent of change in terms of being proactive and reactive. An understanding of the concept of participation is developed in the following ways: 
· the role and place of political parties, pressure groups and community groups within society
·  the electoral system and the conduct of elections in Ghana. 
Rights and responsibilities The concept of rights and responsibilities is about particular rights and freedoms an individual has within Ghanaian society as well as the obligations of citizens, especially within the political and legal system. An understanding of the concept of rights and responsibilities is developed in the following ways:
· the various ways rights are protected in Ghana
·  citizenship within Ghana
·  the obligations of the individual within Ghanaian society, including the political and legal system
·  Ghana as an ‘international citizen’
 


UNIT TWO: APPROACHES TO INTEGRATION IN SOCIAL STUDIES
Introduction:
One of the most distinctive features of social studies is its integrated nature. In fact, integration appears to be the catch word used by most writers to describe the multi-disciplinary, inter-disciplinary ad trans-disciplinary nature of social studies. So crucial is the concept of integration to the understanding of social studies that Tamakloe (1991, p.43) regards it as the ‘pith and core’ of social studies. However, the different meanings ascribed to the word makes Michaelis(1968) entertain the fear that unless the meaning of ‘integration’ as used describe the nature of social studies is clarified, the subject might erroneously be ‘interpreted by some individuals to mean a mishmash of socially oriented material that lacks structure and is not rooted in basic disciplines’. 
So, what then is the Meaning of the Concept “Integration”? As indicated above, a vast number of words are used to describe integration: interdisciplinary, multidisciplinary, trans-disciplinary, integrated, thematic, connected, sequenced, nested, shared, webbed, threaded, immersed, networked, blended, unified, coordinated, and fused. Lederman and Niess (1997) indicated that many teachers use the terms integrated, interdisciplinary, and thematic synonymously, which adds to the confusion. 
Perhaps educators are casual in their use of terms because little agreement exists regarding a common definition. Variation in how integration is conceptualized in content areas may be one reason for so many definitions of integration (Beane, 1995). An integrated curriculum can have different meanings for different educators. It can be as simple as relating one aspect of a subject area to that of another or as complex as engaging all disciplines to solve a problem. In general, integration means combining different disciplines in a learning activity to illustrate their relationship or to draw from different subject areas to solve a problem.
Generally, integration calls for some form of blending, fusion, convergence or unification of discipline and curricular elements. As applied in social studies, integration is the use of relevant ideas, concepts, principles, generalizations, skills and methodologies from two or more disciplines to describe a phenomenon, solve a problem or resolve an issue intelligently and holistically (Cobbold, 2013).  The intent is to help students to create meaning and order out of the world in which they find themselves. Integration breaks the artificial wall of partition between and among disciplines so that each one makes inroads into the territory of another. In the view Farrant (1982), any pursuit of learning that tries to restrict such interaction soon becomes sterile and dead.
According to Bishop (1985) integration is a re-grouping of ideas and knowledge between subjects and disciplines so as to provide a new and intellectually reputable curriculum. He goes on to say that integration does not mean a fitting together of bits and pieces from different subject but rather making use of the unique contribution of individual subjects. Now, just listen to what Oliver (1965) had to say about integration: “integration refers to the process by which the interdependent parts of a larger whole relate or are brought into harmonious relationship with each other”. Considering these two related views on the concept, how will you define it to suit the understanding of your students?
Simply put, one can describe integration as the process of interlinking concepts, knowledge facts, principles and generalizations from other disciplines to be able to describe social issues and phenomena and to also solve social problems. It is widely agreed that the problems of society are not put into compartments in the form of geography, history, economics, anthropology, physics, chemistry and biology among others. To be able to solve any problem of a given society, you will need ideas, knowledge and principles from these disciplines. In other words, borrowing ideas knowledge and principles, knowledge from the various disciplines to explain phenomena, constitute integration.
Now let’s look at this example of a social problem, ‘ethnic conflict”. You will need some geographical ideas to be able to understand this problem. Again, this problem might have certain economic undertones; therefore economic ideas might also be needed to get it solved. Furthermore, you need to understand the sociology of the people concerned i.e. their values, norms and culture to enable you understand the true nature of that problem: ‘ethnic conflict’. One might also count on historical facts of the people to gain a proper insight of the problem. All these processes involve integration because we have tried to borrow ideas; facts and knowledge from different subject areas to enable us understand and solve the problem.
Typical examples of integration offered at the secondary schools, training colleges and universities are social studies and integrated science. As we have discussed earlier, social studies made up of subject matter taken from geography, history, economics, sociology and government.
Also the integrated science subjects are usually made up of a combination of idea, concepts, themes, and topics gathered from physics, chemistry, biology, astronomy and agricultural science.

Forms of integration in Ghanaian Schools: Vertical and Horizontal Integrations
Having looked at the meanings of integration, let us find out the forms in which it can take. Integration takes two forms, which are the vertical and horizontal dimensions, within and across subjects or disciplines. Vertical integration takes place within single discipline in order that the various level of content such as the basic ideas, concepts facts, and principle build upon each other from simple to complex and from the known to the unknown. The purpose of this is to deepen learners’ knowledge and understanding of issues. On the other hand, horizontal integration takes place across subject areas at a particular level, for example SHS form 1, to link up students’ experiences particular processes or skill and to give them a broader understanding of issues. These are the two forms in which integration might take.
Essential Elements of an Integrated Curriculum: 
Based on an extensive review of the literature and discussions with teachers, Shoemaker (1991) lists the following as essential components of an integrated curriculum:
 Core skills and processes: These include basic skills, such as reading and mathematics, as well as social skills and problem solving.
 Curriculum strands and themes: These are the organizing principles around which the curriculum is built. They are broad-e.g., Human Societies-and integrate content from multiple areas. Major themes: Each curriculum strand is further divided into major themes, e.g., Environments or Diversity.
 Questions: Questions are used to further define major themes and focus activities. 
Unit development: From the major theme and the questions, knowledge, and skills related to the concepts, teachers plan activities that will lead to the development of knowledge and skills which will answer the questions. Teachers also collect resources and develop actual lesson plans and assessment strategies.
 Evaluation: Through an assessment of student progress the unit is evaluated.
Features of an Integrated Curriculum:
An integrated curriculum involves a combination of subjects and establishes relationships among concepts. It gives emphasis on projects and utilizes sources that go beyond textbooks.  Normally it uses thematic units as organizing principles and makes use of flexible schedules and student groupings. In general, the key features of an integrated curriculum are given below:
· It structures learning around themes, big ideas and meaningful concepts.
· It provides connections among various curricular disciplines.
· It provides learners with opportunities to apply skills they have learned.
· It encourages active participation of the learners in relevant real-life experiences. 
· It captivates, motivates, and challenges the learners. 
· It provides a deeper understanding of content. 
· It offers opportunities for more small group and industrialized instruction.
·  It accommodates a variety of learning styles/theories (i.e., social learning theory, cooperative learning, intrinsic motivation, and self-efficacy) and multiple intelligences

Approaches to Curriculum Integration: 
Different scholars have proposed their own approaches to curriculum integration. Some of them have been given below: 
Robin Fogarty, 1991’s Model
 Robin Fogarty, 1991 has proposed ten different models of curriculum integration as a continuum ranging from the models that involves an exploration within single discipline to the models that operate within learners themselves and across network of learners.
   A. Models that Involves an Exploration within Single Discipline 
1. The fragmented model (Cellular Model): The fragmented model is a traditional design for organizing the curriculum. It dictates separate and distinct disciplines. This model views curriculum through a periscope, offering one sighting at a time: one directed focus on a single discipline. The major academic areas are mathematics, science, language arts and social studies. Each is seen as a pure entity in and of itself.
 2. The connected model: While the disciplines remain separate, this model focuses on making explicit connections within each subject area-connecting one topic, one skill, one concept to next. The key to this model is the deliberate effort to relate ideas within the discipline, rather than assuming that students will automatically understand the connections. It focuses on making explicit connection within each subject area.
3. The nested model: This model targets multiple dimensions of a lesson. The advantage of this model is a natural combinations of ideas and concepts. It targets both concepts and thinking skills. For example, a lesson on circulatory system could target the concepts of systems, as well as facts and understandings about the circulatory system. In addition to this conceptual target, teachers can target the thinking skill cause and effect as well. The emphasis is on learning skills and organizational skills needed within each discipline.
 B. Models that Integrate Across Several Disciplines
 4. The sequenced model:  Although topics or units are taught separately, they are rearranged and sequenced to provide a broad framework for related concepts. Teachers can arrange topics so that similar units coincide. Textbook units can be rearranged if it parallels the presentation of other content across disciplines. Topics within a discipline are rearranged to coincide with those of another discipline. For example, the study of stock markets in mathematics class can be followed by the study of the Depression in history.
 5. The shared model: Using overlapping concepts as organizing elements, this model involves shared planning or teaching in two disciplines. For example, a teacher might plan a science unit (simple machines) and a social studies unit (the industrial revolution) around the concept of efficiency models. Similarly, the literature teacher might select the concept of ‘The American Dream’ as an organizer for a collection of short stories by American authors. At the same time, the history teacher could also use The American Dream as a unifying theme. 
6. The webbed model: It usually use a fertile theme to integrate subject matter, such as Inventions. Under this theme simple machine can be taught in science, reading and writing about inventors can be taught in language, designing buildings can be taught in industrial arts. In departmentalized situation, generic themes can be used. Books or a genre of books (e.g. fairy tales or dog stories) can also be used as the topic. This model generally uses a theme to connect all subject areas. Themes form the base of the curriculum. Disciplines use the themes to teach specific concepts, topics and ideas within the disciplines.
7. The threaded model: This model threads thinking skills, social skills, study skills, graphic organizers, technology and a multiple intelligences approach to learning throughout all disciplines. This model supersedes all subject matter content. For example, “prediction” is a skill used to estimate in mathematics, forecast in current events, anticipate in novel and hypothesize in the science lab. The curriculum in this model is designed around specific thinking, social or study skills and the content becomes the vehicle for these skills to be learned.
 8. The integrated model: Using a cross-disciplinary approach, this model blends the four major disciplines by finding the overlapping skills, concepts, and attitudes in all four. Related ideas are shifted out of subject matter content. For example, in a whole language strategy, reading, writing, listening, and speaking skills can be developed from a holistic, literature-based programme. 
C. The Models that Operate within Learners Themselves and Across Network of Learners  
9. The immersed model: In an intensely personal way, it filters all content through the lens of interest and experience. In this model, integration takes place within learners, with little or no outside intervention. Doctoral and post-doctoral students are totally immersed in a field of study. Likewise, a 6-year-old writes incessantly about butterflies, spiders, insects, and creepy-crawlies of all sorts.
 10. The networked model: The networked model of integration views the curriculum through a prism, creating multiple dimensions and directions of focus. It provides various avenues of exploration and explanation. In this model, the learner direct the integration process. This model is seen to a limited extent in elementary schools. This model allows for exploration, experimentation, and participation.
 Heidi Hays Jacobs (1989) Model 
Heidi Hays Jacobs (1989) has established five options from disciplined-based to complete programme integration.
1. Parallel disciplines: The disciplines maintain themselves as separate entities, however, teachers attempt to sequence topics so that related ideas are taught concurrently within the separate disciplines. This is similar to Forarty’s sequenced model.
 2. Multidisciplinary: In this model related disciplines are brought together in a formal way for analysis and study, e.g. humanities, fine arts, political history. 
3. Interdisciplinary: In this model of integration, specific units or courses of study are constructed to bring together all the disciplines within the school’s curriculum. Units of study are designed around themes, ideas or issues which emerge from the regular curriculum. The units are taught for a specified period of time (two weeks, a month, a semester).
 4. Integrated day: This is a theme-based full-day programme focusing on student interests and needs. This model is promoted as a viable alternative to curriculum structure in early childhood programmes. 
5. Complete integration: In this model students determine their curriculum out of their life experiences, needs and interests. There is not one established curriculum which all students must take. Independent study and learning contracts are very much a part of the curriculum. The students are self-motivated, independent and goal-oriented

Susan Drake (1993) Model 
Susan Drake (1993) discusses the three frameworks for planning integrated curriculum.
1. Multidisciplinary Integration: The word ‘Multi’ connotes more than two variables. Thus, multidisciplinary integration means a process where two or more subjects are brought into relationship with each other in an attempt to enhance learner’s understanding of issues. Simply, a theme is chosen and a number of disciplines that are related to the theme are drawn upon to enhance understanding of the theme. It is also an attempt to show the relationship of different subjects to each other and to a common them.
In other words, this is where separate social science subjects, especially geography, economics, history, sociology etc. are offered separately under the shelter of social studies. In this form of integration, one sees conspicuously the demarcation or rigid lines of the components of each subject area. It retains the integrity of each discipline. This type of integration is made possible through the use of team-teaching where each subject specialist is expected to teach his /her area of a given topic. Under this, the contributing subjects retain their identity and logical structure, and can easily be identified as such even in the association of the different subjects. Some writers refer to multidisciplinary integration as ‘correlation of subjects’. Others call it “co-ordination of subjects’. There are many ways to achieve multi-disciplinary integration, including within the same discipline (intra-disciplinary), fusion and service learning. Examples of multi-disciplinary integration include integrated science, language arts etc. 
2.  Interdisciplinary Integration: It may be defined as the process whereby ideas, facts, generalizations etc, are drawn from different subjects to form a distinct subject. Here, the curriculum is organized around common learning themes across disciplines. These disciplines are usually pre-determined and identifiable, but assume less importance in the learning process.  That is to say, the component subjects or contributing disciplines lose their logical sequence and identity as separate recognizable study areas and become submerged in a new and broader field of study. Put differently, in this model, specific skills, processes or ideas which are common to all disciplines are identified and they are addressed through the disciplines. For example, in designing, teaching and learning about the key concept of change, ideas may be drawn from the disciplines of history and geography as the predetermined disciplines. 
Social studies is an interdisciplinary form of integration because it blends, fuses or draws knowledge, concepts and facts etc. from different subjects to describe a phenomena or solve a problem. The essence of an interdisciplinary curriculum is that it seeks to solve a problem or finding answers to issues in the world of practical application by resulting to knowledge derived from more than one discipline. Other examples interdisciplinary integrations are political geography and historical geography.

3. Trans-disciplinary: In this model, the focus of curriculum planning is ‘life-centered approach’. Knowledge is examined as it exists in the real world. The content to be learned is determined by the theme and the expressed interests and need of the students, rather than predetermined by some curriculum framework or set of curriculum objectives. While interdisciplinary programmes are based on an assemblage of ideas, concepts and thought systems derived from separate disciplines, trans- disciplinary programmes go beyond or ignore the disciplines. Thus, those who champion the trans- disciplinary design believes that the curriculum should be built upon broad learning experiences or critical social problems (Adentwi 2000). 
Trans- disciplinary integration takes two different forms: experience-centered and problem-centered. The experience-centered type of integration begins by identifying some experimental project such as the construction of a bridge. Students would then explore and be taught whatever skills that are needed to accomplish this task. On the other hand, a problem-centered integration would begin by identifying some social problems, such as conflict and violence, and then content would be drawn from whatever source in the examination of that problem. For example, students would analyse the conflict and violence from the perspectives of the philosopher, the sociologist, the psychologist, biologists and so on. Also, the theme of waste management may be chosen by both teachers and students based on students’ interests, curriculum standards and available resources. The teacher helps students to generate relevant questions to explore the theme from the perspective of many subjects.
4. Intra – Disciplinary Integration  
The intra – disciplinary approach to curriculum integration involves the amalgamation of related academic subjects into one field of study. Example include integrated science, which combines subjects such as physics, chemistry, biology, and agriculture science into one discipline for the purpose of teaching and learning, and integration of reading, writing and oral communication in language arts. Intra – disciplinary integrated social studies curriculum involves the amalgamation of the social science subjects (geography, history, economics and political science) to one subject. 
This approach seeks to retain the advantages separate academic subjects afford while waving them into a pattern that satisfies a particular purpose of the curriculum. Usually, the purpose is to present the contents of the curriculum in a manner that enables the learner to understand and appreciate the interconnectedness of the subjects that have been integrated. For instance, in a study of Ghana, the learner is provided the opportunity to explore the contributions of the various social science sub- disciplines to enable him/her get a comprehensive perspective of the country. In this context, the purpose of instruction is not to teach the social science subjects per se, but to teach about Ghana using these subjects as sources of knowledge where appropriate. 
 According to Lucan (1982) the intra – disciplinary approach illustrates the French notion of an ‘orchestrated’ nature of a social studies curriculum. This requires that the curriculum developer combines the social science subjects appropriately while at the same time provision is made for the specific roles of the respective subjects in the curriculum. As in Orchestra, in one aspect of the curriculum geography has a „solo‟ role to play with the other disciplines playing supporting roles. In other aspects, another subject, for example, history plays solo role, with economics, political science, geography and anthropology providing supporting roles.  
Lucan (1981) also describes how this approach works when introducing young children to the concept of family: The children discover (1) that the family is a decision- making body (political science), (2) that the family is a producing, distribution and consuming group(economics), (3) that the family has different members with different roles to play and which they fulfil according to a certain pattern (sociology),  (4) that one family differs from another, since each family is guided by different ideas and customs (anthropology), and (5) that each family can be found at a specific location in the community (geography). 
 Although such a theme may be selected to present to young children the structure of knowledge of the various social sciences, the children will not be expected to recognize the differences between the disciplines. The common denominator, „‟ the family‟‟ is the focus and the contents and materials should be selected carefully to enable the learner learn the concept holistically. 

Pedagogical implications of Integrated in Social Studies
Social studies being an integrated subject imposes on us certain processes, requirements and activities that ought to be carried out when teaching the subject. These constitute its pedagogical implications.



Content
The content selected for the teaching and learning process in social studies must be that it cuts across disciplines. This can be achieved with ease if the content is selected and put in the form of themes. Themes such as “The School Community”, “Our Local Community”, “The National Community”, “Our Continent”, and others like “Citizenship” and “Co-operation” are those which call for the use of concepts, facts, skills and values from various disciplines to explain or discuss them. In selecting these themes, make sure that they do not fall directly under a particular discipline or area of study.

Learning Activities
Another pedagogical implication of integration in social studies is in respect of learning activities. In the teaching process, learning activities which we need to consider for the student should place emphasis on the development of the skill of collecting information (data), creating knowledge from the data collected and using the knowledge to explain social issues and solve problems.
Exploration, as a learning experience, could be either practical or verbal. Some of the practical activities have to do with turning, lifting, weighing, calculating, measuring, breaking, tearing and subjecting objects to several other treatments like burning, immersing, grinding and so on. The verbal activity could take the form of a series of questions which begin with ‘what’, ‘which’, ‘why’ and ‘how’. Can you think of ways by which any of these questions could be posed? The final point worth nothing is that, as teachers of social studies, we should ensure that these learning activities enable the students to collect information in his immediate and wider environments. In other words, the learning activities should involve students in activities, which, most of the time, take them outside their classrooms.

Organizations:
 Two of the three types integration we looked at are very important in terms of the organization of social studies instruction. They are interdisciplinary and multidisciplinary. If the organization is based on interdisciplinary, it simply means that have to handle the task alone, you need to plan in such a way that use is made of concepts, skills and knowledge in various disciplines to achieve the desired instructional objectives. The objectives should be such that your student would be able to use effectively those aspects of the various disciplines in describing a problem or providing a solution to it. If your organization is to be effective, then you need to be well grounded in the use of a variety of teaching methods. Again, you should possess adequate knowledge in several disciplines.

If on the other hand, the organization is based on multidisciplinary, then team teaching becomes a necessary strategy. In this instance, several teachers are involved and they approach the explanation of the said problem entirely from the angle suggested by their areas of discipline. For example the historian will offer explanations to the said problem from the history point of view. The economist will do same and so on. This implies that your lesson planning must be structured or arranged such that each subject ‘specialist’ will know, well ahead of time, when and how his are will slot to fit in the teaching process.
This further implies that in drawing your timetable, the need to become flexible becomes apparent. The teaching/learning process may eat into the teaching period of other areas of learning in the school. Many periods may therefore be required as a result of the needs of such lessons. Under these conditions, what then will you do if I were you, I will simply do a blocking of several periods into one that may span half the day or the whole day. However in using the block time, I will make sure I don’t inconveniences other users of the school time else they will develop a negative attitude towards the subject, social studies.

Teaching Resources
The integrated nature of social studies call for the use of many and varied resources in the teaching process. Ryozo et all (1981) have classified these materials into four categories that are reading materials, audio-visual materials, community resources and materials made by either you or the student. The reading materials include textbooks, supplementary readers, reference books, source books, newspapers and magazines. You are therefore expected to secure all these materials to be able to teach the subject effectively. What of the audio-visual materials? These are illustration photographs, pictures, chalk boards. These materials are equally necessary for the teaching of the subject.
In view of Aggarwal (1982) the community resources which are of importance are resource persons; places of civic, cultural, economic, geographical, historical and scientific interest. These resources can be used if you organize field trips for your students. This therefore highlights the importance of field trips in the teaching of social studies. Materials that could be made by you or your students include sketch maps, plans, graphs, models, charts and symbols. Activity base resources may take the form of storytelling. At this point it is worth nothing that it is what the student does that brings about effective learning and not what the teacher does. The student must therefore be an effective participant in the teaching and learning process of social studies. It is your duty as a teacher to get the student actively involved.

Organizing Units and Lessons in an integrated way:
There are at least three main ways that teachers typically organize social studies units and lessons when they wish to employ an integrated approach. These are topics or themes, by fundamental questions, or by problems. Let us take each of these three main producers and look at how units and lessons can be organized in an integrated way.

Topics or Themes
Courses are often organized along academic disciplines like geography, history, mathematics and so on. Again, teachers often find it useful to plan their lessons or units around topics. For example, secondary school teachers often base history teaching around topics like; Slave Trade in Ghana, Nationalist Movement in Ghana, the Golden Stool of Asante and so on. Social studies teachers may also plan lessons around such themes as constitutionalism, the rule of law and the co-operation among nations. In our Junior Secondary Schools, historical events may also be used to focus instruction in Social Studies. Sometimes the entire courses are based upon topics such as those noted above. More frequently, units or lessons are within courses. How then, do we plan integrated units or lessons based on these topics?
In planning integrated units or lessons based on the topics we have just cited, the teacher should draw upon whatever information is necessary and available, irrespective of the academic discipline, while using a variety of teaching methods. For example, a topic like “The Golden Stool of Asante”, information could be drawn from Sociology, Political Science, Economics, and History and so on, using different instructional methods to carry the message across. Although the unit or lesson will ordinarily include concepts and generalizations from various academic disciplines, the focus remains the topics, not the academic discipline or subject from which information was taken.
Fundamental Questions
Fundamental questions can also serve as the basis for organizing social studies instruction. Fundamental questions are those that persist over time and perplex people worldwide. Example of such questions are: “who am I”? “Why are there such differences among people”? “Why do nations go to war against each other”? “Why are some people objects of discrimination”? These and other fundamental questions cannot be answered simply and with finality, knowledge, facts and principles from the social science. Now, let us take for example, the fundamental question, “who am I”? At least there are four dimensions of human identify that should guide social studies teaching in respect of this fundamental question.
Teachers should help students understand themselves as individuals, as members of groups, as human beings and as inhabitants of the earth. Students should be helped to acquire facts, concepts and generalizations about individuals, groups, human being and earth.
Again, in an attempt to answer this question, ideas are borrowed from the social science disciplines for the natural sciences and from the humanities; they are put together to provide the final result or answer. Throughout such a lesson, the focus remains on the fundamental questions; “who am I”. Can you think of any other fundamental question that can set the tone for classroom discussion with your students? Let us help us you with an interesting one; “why do we have unequal distribution of income in Ghana”?

Problems
Social studies teachers should organize their teaching around socially significant problems. As we indicated elsewhere in this unit, one of the main objectives of social studies is to help students understand the social problems of their own time. By focusing on such problems, students should be helped to draw concepts, ideas and perspectives from many disciplines. Students may also find themselves cast in the role of a policy-makers, deciding what should be done to solve the problem.
Examples of social problems that are sometimes used for organizing instruction in social studies are: environmental pollution, violation of human rights, population explosion, and chieftaincy disputes and so on. While student cannot resolve these problems, they should understand them, learn about efforts to find solution and lend their support to the most effective approach. 
In selecting which problem to trait in class, teachers might be guided by three rules. These rules include:
Rule 1: The problem must seem real to the student
Many problems that are important to adults are of little interest to the youth. As teachers we should not assume that particular problems that implies that we should strive to make each problem; real by approaching it in such a way that students can sense its impact on their lives.
Rule 2: The problem must be capable of analysis in class
Some important problems do not lend themselves to class discussion and analysis. Certain subjects may be forbidden (taboo) in particular schools or communities. In other cases, students might not have access to reliable information. Therefore, if we deviate our attention to problems that cannot be handled adequately in class it can lead to the assimilation of wrong information and undesirable results.
Rule 3: The problem should be socially significant
Some problems that are ‘real’ to students do not deserve serious attention in class. For example, a particular student may be excessively shy and have trouble making friends. This is great importance to this individual, but not an appropriate topic for social studies. On the other hand, the problem of discrimination or tribalism are appropriate topics for discussion. ‘Whom should I marry and what should be my lifetime occupation?’ are major personal questions that face people but as teachers we must find a broader base for analysis before these can be considered as part of social studies. We hope you have enjoyed this session. You should be able to organize social studies units and lesson in an integrated way.

Advantages of integration in social studies:
Several benefits are associated with the various types of integration discussed in session 2. Let us have a look at some of them. In the first place, when students are exposed to a unified curriculum, they are given the opportunity to see knowledge as an integrated whole; not put into pieces of compartments like geography, economics, history, chemistry, and physics and so on. These subjects will not be seen as group of artificial ideas which have no connection or relevance to the problems of the society. As we indicated earlier, the problems of today cannot be put into subject compartments.
We rather need to integrate ideas; facts and knowledge from these compartments to enable us see the real nature of our problems. This therefore gives students practical insight into things around them. Secondly, in view of the fact that the integrated curriculums are ultimately based on separate subjects, they provide for orderly and systematic exposure of learners to the accumulated wisdom of the generations. The integrated designs combine many separate subjects; as such learners will be enabled to see the relationship among elements in the curriculum. This makes them broad minded scholars.
You will also agree with me that integration emphasizes understanding instead of the mere accumulation of facts, ideas and information. It does not encourage learning by rote. The phenomenon of ‘chew, pour, pass and forget’ is considerably minimized. The integrated approaches also offer greater opportunity for unit teaching, teamwork and teaching based on problem-solving methods. You will be given the opportunity to undertake excursions and study trips, engage in group project work, explore your environment and undertake self-instructional readings. All these will help you gain better insight into issues.
Don’t you think integration will enable us to solve problems holistically, by bringing the ideas various subjects to bear on them? Let’s consider a social problem like ‘poverty’. Ideas from all discipline will be sought to enable us find a more comprehensive solution to it.
Again, it is believed that integration curricula help to motivate learners to learn. This is because learners tend to be interested in learning content that seems related and meaningful. Learners are made to see the purposefulness of the content being studied and this stir up their enthusiasm for learning.
It has also been argued that the integrated curriculum is more efficient than the subject curriculum because it eliminates redundancies associated the repetition of the same content under different disciplines. As a matter of fact, integrated curriculum also helps to save instructional time by concentrating on central issues and topics thereby eliminating those, which are not necessary for class deliberations.
Finally, another important advantage of curriculum integration is that it provides a mechanism for dealing with difficult problems that defy solution within the boundaries of traditional subjects. Indeed, single subjects or discipline do not equip learners with all that they need to solve the complex social, economic, political, religious and technological problems of everyday life. However by bringing together content from these various disciplines, some of these problems are effectively dealt with.

Problems and Disadvantages of Integration: 
In the first place, integrated curriculum design are believed to make learners shallow minded because they are not made to acquire detailed knowledge or deep understanding of a subject or discipline in particular. The learner is only introduced to broad ideas common to the contributing disciplines that make their knowledge faint. In other words, they become ‘a jack of all trades and master of none’ the student would have limited knowledge in almost all the contributing subjects, yet he might not necessarily be a specialist in the subject areas.
Secondly, the lack of resources for integrated teaching is another problem in respect of successful integrated teaching of the curriculum. We think you know very well that all the secondary schools in Ghana have been put into subject departments. For example, we have the core subjects department and so on. This has motivated textbook companies to create teaching and learning materials based on these separate subjects. Integrated study often require that student and teachers have access to more specialized and varied materials that are available in standard textbooks. Do you know that up till date, the Ghana Education Service (GES) has not yet published any textbook in integrated social studies for senior secondary schools? This hampers the smooth implementation of an integrated syllabus. Do you think this problem can easily be solved? We will say no, because programmes that grow out of students’ interest may mean smaller market for, and therefore smaller profits from materials on any topics, issues or theme. Even though teachers can develop their own teaching materials, doing so is a time consuming and intellectually demanding task.
Another problem closely related to the lack of resources for integrated programme is the issues of subject specialist who tend to oppose integration because it is subjects that give them their social recognition. They see themselves as historians, geographers, chemists, mathematicians and the likes. An integrated curriculum is usually not welcome by such subject specialist because it appears to take away their specialist pride. Probably after the successful completion of this programme, you will become an integrated social studies teacher, but not a single subject specialist and as we produce or pass out more of your types, this particular problem might be solved.

In addition to all that we have said so far, the change over from a single subject approach to an integrated curriculum is always a very difficult curriculum transition because it means that teachers move away from established modes of enquiry and academic standard. There is always the suspicion on the part of parents and concerned citizens that the quality or education will be brought down in the process. Some of these parents and concerned citizens might have gone through the single subjects approach to product of the single-subject approach. Are you not? Now, this group of single-subject products may find it extremely difficult to understand why and how 4 or 5 subjects could be merged into one subject. They will certainly view it with some kind of mistrust and consequently throw cold water on it.
Don’t you think the testing programme or the examinations system could be a factor that may affect efforts to integrate the curriculum? For example in this country, the West African Examination Council (WAEC) is charged with the responsibility to assess students’ performance before they complete their studies. WAEC places emphasis on acquiring specific bits of factual information generated by specific single subject. An integrated programme that allows students to pursue issues and ideas in their own way may not provide the information needed to score well on such tests. Teachers are therefore encouraged to pass such examinations.
 In many countries, university students and students of teacher training college pursue specialized programmes based on single subjects such as history, geography, economics, sociology and the likes. In view of this, these teachers find it difficult to teach or handle all aspects of the integrated syllabus. For example in most of our senior secondary schools the integrated social studies subjects is being taught by 3 or more teachers who are specialized in either history, geography, economics or sociology. It is not common to find one teacher handling all aspect of the syllabus, even in our colleges of education. How can this particular problem be solved?   







UNIT THREE: THE THEORETICAL BASIS FOR INTEGRATION
The theoretical basis for integration is derived from Gestalt theory, which grew out of the works on human perception, by German Psychologists; Max Weitheimer, Wolfgang Kohler and Kurt Koffka (Dejnozka and Kapel 1991).

What Is Gestalt psychology?
Gestalt psychology is a school of thought that looks at the human mind and behavior as a whole. The German term, ‘Gestalt’ has no precise English translation. However, Good and Dorothy (1986) explain that ‘Gestalt’ roughly corresponds to the English words ‘patterns’ or ‘form’ or ‘configurations’. As a result, those who follow ‘Gestalt’ principles are often referred to as  ‘configurationalists’ The term ‘holistic’ is also applied to them since they emphasize the whole person’. When trying to make sense of the world around us, Gestalt psychology suggests that we do not simply focus on every small component. Instead, our minds tend to perceive objects as part of a greater whole and as elements of more complex systems. This school of psychology played a major role in the modern development of the study of human sensation and perception.
Originating in the work of Max Wertheimer, Gestalt psychology formed partially as a response to the structuralism of Wilhelm Wundt. While Wundt was interested in breaking down psychological matters into their smallest possible parts, the Gestalt psychologists were instead interested in looking at the totality of the mind and behavior. The guiding principle behind the Gestalt movement was that the whole was greater than the sum of its parts.
The development of this area of psychology also was influenced by a number of thinkers, including Immanuel Kant, Ernst Mach, and Johann Wolfgang von Goethe. The development of Gestalt psychology was influenced in part by Wertheimer's observations one day at a train station. He purchased a toy stroboscope which displayed pictures in a rapid sequence to mimic the appearing movement. He later proposed the concept of the Phi phenomenon in which flashing lights in sequence can lead to what is known as apparent motion. In other words, we perceive movement where there is none. Movies are one example of apparent motion. Through a sequence of still frames, the illusion of movement is created.
"The fundamental 'formula' of Gestalt theory might be expressed in this way,” Max Wertheimer wrote. "There are ‘wholes’, the behavior of which is not determined by that of their individual elements, but where the part-processes are themselves determined by the intrinsic nature of the whole. It is the hope of Gestalt theory to determine the nature of such wholes."
Gestalt theorists propose that the experiences and perceptions of learners have a significant impact on the way that they learn. One aspect of Gestalt is phenomenology, which is the study of how people organize learning by looking at their lived experiences and consciousness. Learning happens best when the instruction is related to their real life experiences. The human brain has the ability to make a map of the stimuli caused by these life experiences. This process of mapping is called “isomorphism.”
Gestalt learning is based on a number of organizational laws. For example, Gestaltians argue that whenever the brain sees only part of a picture, the brain automatically attempts to create a complete picture. This is the first organizational law, called the “factor of closure,” and it does not only apply to images, but it also applies to thoughts, feelings and sounds. Based upon Gestalt theory, the human brain maps elements of learning that are presented close to each other as a whole, instead of separate parts and is usually seen in learning areas such as reading and music, where letters and words or musical notes make no sense when standing alone, but become a whole story or song when mapped together by the human brain.
The next organizational law of the Gestalt theory is the “factor of similarity,” which states that learning is facilitated when groups that are alike are linked together and contrasted with groups that present differing ideas. This form of Gestalt learning enables learners to develop and improve critical thinking skills. When observing things around us, it is normal for the eye to ignore space or holes and to see, instead, whole objects. As new thoughts and ideas are learned the brain tends to make connections, or “traces,” that are representative of the links that occur between conceptions and ideas, as well as images. This organizational law is called the “trace theory.”
The Gestalt theory placed its main emphasis on cognitive processes of a higher order, causing the learner to use higher problem solving skills. They must look at the concepts presented to them and search for the underlying similarities that link them together into a cohesive whole. In this way, learners are able to determine specific relationships amongst the ideas and perceptions presented. The Gestalt theory of learning purports the importance of presenting information or images that contain gaps and elements that don’t exactly fit into the picture. This type of learning requires the learner to use critical thinking and problem solving skills. Rather than putting out answers by rote memory, the learner must examine and deliberate in order to find the answers they are seeking. When educators are presenting information to the students using the Gestalt theory of learning, they must ensure that their instructional strategies make use of the organizational laws.
Principles of Gestalt Theory:
The Gestaltians have mentioned some laws involved in the learning. The age at which memory begins is determined chiefly by the development of a sufficient number of association fibres to bring about recall. There are different modes of connection or association among percepts and ideas. Suggestive forces work according to certain laws given as under:
(a)Law of Similarity:
Makes the individual to grasp things which are similar. They are picked out as it were from the total context. Similar ideas and experiences get associated together. An object revives another object which resembles it e.g., seeing a man and remembering an intimate friend by some resemblance in his personal appearance, though never saw them together in the past. A photo reminds us of the person when it represents.
(b) Law of Proximity:
Makes proximate or near together things to be picked up first learned as to how many these are among the more distant things. In other words, perceptual groups are favoured according to the nearness of their respective parts. It tend to form groups if they are spaced together. For instance, the example of a triangle and a circle is enough to illustrate this point.
(c) Law of Closure:
The law of closure means that closed areas are more stable and satisfying than the unclosed ones. Closed areas more readily form in groups. This law also means that when the perception of the situation is incomplete, the individual is not able to solve the problem. The problem is solved when he is able to bring the separate parts of the situation together into a closed perceptual figure, consisting of the goal, and the means of achieving the goal.
(d) Law of Continuity:
Makes the individual to grasp things which are joined together in a string or along the line which constituting a whole are grasped together than the dis-connected, dis joined or scattered. In other words, experiences which occur together either simultaneously or in close succession, tend towards reviving one another e.g., the perception of a ripe mango suggests the idea of its sweet taste and flavour because they are perceived together in the past or the idea of inkpot suggests the idea of pen.
(e) Law of Contrast:
A perception or an idea tends to suggest its contrary opposite. For instance, adversity reminds a person of his days of prosperity. Similarly, the heat of summer suggests the cold of winter. In these laws of learning is brought out the Gestalt point of view that the organizational capacity of the brain makes to grasp the whole in priority with the parts.
Keeping in view these principles for learning the teacher should present all curricular material to his students in the form of simple, concrete and patterned units of experience which constitute a whole. Children should be taught tune or melody rather than separate notes, whole dance pattern rather than separate steps and simple meaningful sentences rather than discrete words and they should better be taught whole meaningful words than separate letters for alphabets.
 
Educational Significance / applications of Gestalt Theory in Social Studies:
Gestalt psychology’s contribution to education lies in its concepts of the organization of stimuli and of insight. The world of the classroom in which the child is living and learning is not just a body of discrete stimuli nor is his responses to it those of trial and error adaptions. The world is organized, it has meaning. Thus learning must be well organized in wholes that are meaningful rather than in separate disconnected parts. 
  The child can attain greater understanding when he/ she is taught things that relate to each other or things with greater connection. Arithmetic is not isolated fact but a system of numbers. History is not names and dates but the sweep of events through time, with one thing leading to or following another. The child can respond to 3 to 4 because he can add three and four. Thus, teachers should organize learning situations in such a way that significant relationships emerge to enhance understanding of material presented. 
Teachers should use visual presentations, outlines, maps, charts, graphs etc, where possible to teach. That is resources or devices which permit a survey of the whole problem since students have different ways of learning.
Teacher should engage learners in critical thinking and problem-solving skills where learners examine and deliberate in order to find answers to problems. This requires that teachers should not encourage rote memorization of facts.
Gestalt psychologists suggest educators to conceive the problem of learning in more comprehensive terms. The teacher should organize the learning situations so that significant relations emerge and understanding of the material results. The learning experiences should be so arranged that the learner discovers and generalizes the relationship for himself. The subject matter should be organized into larger units or in meaningful wholes. 
Also, a much more meaningful method teaching would begin with the world of the child, his own home, and the houses in the locality or with his school house and surrounding town. These are wholes too and meaningful ones and from this base a significant geography could be taught. When teaching too, social studies teachers should consider applying the Gestaltian organizational laws.
Gestalt theory advocates for the use of the integrated approach to teaching and learning in social studies because it follows the child’s natural ways of learning; viewing the world as a whole.
Other Educational Implications:
· There should be clarity of presentation so that relationships within materials are easily grasped.  
· Teachers should use teaching and learning materials. 
·  The use of question technique for divergent and higher order thinking. 
· The learner must actively participate in the learning process








UNIT FOUR: INTEGRATING 21ST CENTURY SKILLS INTO SOCIAL STUDIES
 Introduction
The term 21st century skills refers to a broad set of knowledge, skills, work habits, and character traits that are believed—by educators, school reformers, college professors, employers, and others—to be critically important to success in today’s world, particularly in collegiate programs and contemporary careers and workplaces. Generally speaking, 21st century skills can be applied in all academic subject areas, and in all educational, career, and civic settings throughout a student’s life. It should be noted that the “21st century skills” concept encompasses a wide-ranging and amorphous body of knowledge and skills that is not easy to define and that has not been officially codified or categorized. While the term is widely used in education, it is not always defined consistently, which can lead to confusion and divergent interpretations.
 In addition, a number of related terms—including applied skills, cross-curricular skills, cross-disciplinary skills, interdisciplinary skills, transferable skills, transversal skills, noncognitive skills, and soft skills, among others—are also widely used in reference to the general forms of knowledge and skill commonly associated with 21st century skills. While these different terms may not be strictly synonymous, and they may have divergent or specialized meanings in certain technical contexts, these diverse sets of skills are being addressed in this one entry for the purposes of practicality and usefulness.
While the specific skills deemed to be “21st century skills” may be defined, categorized, and determined differently from person to person, place to place, or school to school, the term does reflect a general—if somewhat loose and shifting—consensus. The following list provides a brief illustrative overview of the knowledge, skills, work habits, and character traits commonly associated with 21st century skills:
· Critical thinking, problem solving, reasoning, analysis, interpretation, synthesizing information
· Research skills and practices, interrogative questioning
· Creativity, artistry, curiosity, imagination, innovation, personal expression
· Perseverance, self-direction, planning, self-discipline, adaptability, initiative
· Oral and written communication, public speaking and presenting, listening
· Leadership, teamwork, collaboration, cooperation, facility in using virtual workspaces
· Information and communication technology (ICT) literacy, media and internet literacy, data interpretation and analysis, computer programming
· Civic, ethical, and social-justice literacy
· Economic and financial literacy, entrepreneurialism
· Global awareness, multicultural literacy, humanitarianism
· Scientific literacy and reasoning, the scientific method
· Environmental and conservation literacy, ecosystems understanding
· Health and wellness literacy, including nutrition, diet, exercise, and public health and safety.
Generally speaking, the 21st century skills concept is motivated by the belief that teaching students the most relevant, useful, in-demand, and universally applicable skills should be prioritized in today’s schools, and by the related belief that many schools may not sufficiently prioritize such skills or effectively teach them to students. The basic idea is that students, who will come of age in the 21st century, need to be taught different skills than those learned by students in the 20th century, and that the skills they learn should reflect the specific demands that will placed upon them in a complex, competitive, knowledge-based, information-age, technology-driven economy and society.
While there is broad agreement that today’s students need different skills than were perhaps taught to previous generations, and that cross-disciplinary skills such as writing, critical thinking, self-initiative, group collaboration, and technological literacy are essential to success in higher education, modern workplaces, and adult life, there is still a great deal of debate about 21st century skills—from what skills are most important to how such skills should be taught to their appropriate role in public education. Given that there is no clear consensus on what skills specifically constitute “21st century skills,” the concept tends to be interpreted and applied in different ways from state to state or school to school, which can lead to ambiguity, confusion, and inconsistency.
Calls for placing a greater emphasis on cross-disciplinary skills in public education are, generally speaking, a response to the perception that most public schools pay insufficient attention to the postsecondary preparation and success of students. In other words, the concept has become a touchstone in a larger debate about what public schools should be teaching and what the purpose of public education should be. For example: Is the purpose of public education to get students to pass a test and earn a high school diploma? Or is the purpose to prepare students for success in higher education and modern careers? The push to prioritize 21st century skills is typically motivated by the belief that all students should be equipped with the knowledge, skills, work habits, and character traits they will need to pursue continued education and challenging careers after graduation, and that a failure to adequately prepare students effectively denies them opportunities, with potentially significant consequences for our economy, democracy, and society.
A related debate centers on the distinction between “knowledge” and “skills,” and how schools and teachers may interpret—or misinterpret—the concepts. Some educators argue that it’s not possible to teach cross-disciplinary skills separately from knowledge and conceptual understanding—for example, students can’t learn to write well if they don’t have ideas, facts, principles, and philosophies to write about. The basic idea is that “21st century skills” is an artificial concept that can’t be separated out from subject-area knowledge and instruction. Other educators may argue that cross-disciplinary skills have historically been ignored or under-prioritized in schools, and the push to give more emphasis and attention to these skills is simply a commonsense response to a changing world.
The following list provides a few additional examples of representative arguments that may be made in support of teaching 21st century skills:
· In today’s world, information and knowledge are increasing at such an astronomical rate that no one can learn everything about every subject, what may appear true today could be proven to be false tomorrow, and the jobs that students will get after they graduate may not yet exist. For this reason, students need to be taught how to process, parse, and use information, and they need adaptable skills they can apply in all areas of life—just teaching them ideas and facts, without teaching them how to use them in real-life settings, is no longer enough.
· Schools need to adapt and develop new ways of teaching and learning that reflect a changing world. The purpose of school should be to prepare students for success after graduation, and therefore schools need to prioritize the knowledge and skills that will be in the greatest demand, such as those skills deemed to be most important by college professors and employers. Only teaching students to perform well in school or on a test is no longer sufficient.
· Given the widespread availability of information today, students no longer need teachers to lecture to them on the causes of the Civil War, for example, because that information is readily available—and often in more engaging formats that a typical classroom lecture. For this reason, educators should use in-school time to teach students how to find, interpret, and use information, rather than using most or all of the time to present information.
The following list provides a few examples of representative arguments that may be made against the concept of 21st century skills:
· Public schools and teachers have always taught, and will continue to teach, cross-disciplinary skills—they just never gave it a label. The debate over “content vs. skills” is not new—educators have been talking about and wrestling with these issues for a century—which makes the term “21st century skills” somewhat misleading and inaccurate.
· Focusing too much on cross-disciplinary skills could water-down academic courses, and students may not get “the basics.” The more time teachers spend on skill-related instruction, the less time they will have for content-based instruction. And if schools privilege cross-disciplinary skills over content knowledge, students may be denied opportunities because they are insufficiently knowledgeable. Students need a broad knowledge base, which they won’t receive if teachers focus too much on skill-related instruction or “learning how to learn.”
· Cross-disciplinary skills are extremely difficult to assess reliably and consistently. There are no formal tests for 21st century skills, so the public won’t know how well schools are doing in teaching these skills.
For the purpose of this course, the following 21st century sklls shall be examined: 

1. Critical thinking, 
2. Self-direction, 
3. Communication,
4. Media and technology skills and
5. Life and career skills.

CRITICAL THINKING SKILLS
Critical thinking is the reasoning process by which ideas, facts, skills, principles and generalization among others are employed as weapons to identify problems and issues with the aim to arriving at a decisive conclusion (well informed conclusion). The roots of the critical thinking movements in education are dated in the 1980s where California State University Executive Order announced the requirement of formal instruction in Critical thinking which stated:
Instruction in critical thinking is to be designed to achieve an understanding or the relationship of language to logic, which should lead to the ability to analyse, criticize and advocate ideas, to reason inductively and deductively and to reach factual or judgmental conclusion based on sound inferences drawn from unambiguous statements of knowledge or belief (Dumke 1980).

The social studies syllabus for JSS (GES 1987) supports the view that knowledge acquired be used as a tool for developing reasoning and creative faculties (p.1). Consequently, the syllabus suggests inquiry and discovery approaches to be used in learning and that emphasis should be put on encouraging learners to seek explanation and solution to the societal issues. It is the task of the researcher therefore to encourage critical thinking and problem solving. Preston and Herman (1981) assert that critical thinking assures active student involvement in learning, giving added purpose and momentum to the student‘s acquisition of knowledge through reading and listening.
Mitchell (1968) states “absorption without thinking can never get an individual very far. At best, it will leads to sterile learning erudition; never to investigator (Mitchell quoted in Preston & Herman 1981:212). It can be inferred from Mitchell’s view that critical thinking is essential for productive learning and meaningful investigation to arrive at decisive conclusion. 
Perhaps the simplest definition is offered by Beyer (1995), "Critical thinking... means making reasoned judgments" (p. 8). Basically, Beyer sees critical thinking as using criteria to judge the quality of something, from cooking to a conclusion of a research paper. In essence, critical thinking is a disciplined manner of thought that a person uses to assess the validity of something (statements, news stories, arguments, research, etc.).  
Critical Thinking is the process of using reasoning to discern what is true, and what is false, in the phrases and "sound bytes" we hear every day. Part of it involves being familiar with logic and logical fallacies - those bits of false reasoning that are used to manipulate and mislead us.
There are three basic ways according to Preston and Herman (1981) through which critical thinking can be promoted: Classroom conditions, Productive discussion procedures and Inquiry teaching, problem solving and discovery learning.
	Classroom conditions that promote critical thinking: Critical thinking is best promoted in classroom environment where:
1. Teachers often make use of questions and motivate their students to raise question and students recognize that their questions or views are respected. In order words, teachers value different ideas or questions including those outside their own domain views. The students should not be intimidated in their attempt to express their opinion.
2. Students are encouraged by the teachers to develop the habit of formulating guesses or hypotheses. It is of motivation to the students if a teacher appreciates and motivates imaginative guesses put forward by them. The students need to feel personal involvement with the subject matter so that teachers will be able to create in them a sustained and desire for critical thinking.
3. Teachers are creative in developing their own questions rather than depending on already made questions in textbooks and workbooks to entice curiosity and thinking. In most case, the questions in the textbooks are low order questions which ask students to recall what they have learned and rare (seldom) to summarize, evaluate or otherwise or reflect critically upon what have been read.
4. Teachers allow students with ample or sufficient time to ponder over questions before trying to discuss them. The teacher should not feel uncomfortable, if no one responds to a question after just five or ten seconds. Again, there should be no rushing into formal classroom discussion before grouping students in pairs or small group.
5. Conscious efforts are made for students to internalize the skills and attitudes of critical thinking. It has been suggested that the key to internalizing is relating new learning to previous knowledge. Meyers (1986) adds that successful learning of students from concrete operations and simple mental structures to more abstract modes of thinking always begins by building on past experiences and existing mental structures.
6. Each course begins with something that is a problem or cause for wonder. Then set students minds to pondering for in such a context they will challenge their old ways of thinking and prepare them for new modes of critical thinking. One practical strategy for demonstrating interesting problems at the beginning of a course is to present to students the opposing views on major disciplinary issue about which experts of equal stature disagree dramatically. Then, ask students how it is for experts to come to such different conclusion. E.g. the period for the start of reconciliation bill in parliament.
7. Classroom discussion is generated and that teachers are to be trained or given skills in the use of dialogue and discussion as teaching tools. Teachers must begin each presentation with a question and “brief period of discussion. The advantage is that beginning with a question creates an atmosphere of anticipation and enquiry. During the time of questioning, teachers get the change to model their own critical thinking processes and communicate to students their willingness to entertain alternatives. During the discussion, the student must be encouraged to make judgement rather than using factual and recall type of questions.

Discussion methods as a means of enhancing critical thinking
In the words of Preston and Herman (1981) the teacher’s ability to conduct discussions is a major factor (ingredient) in enhancing critical thinking. They add that in discussion, the students spend tremendously more time in manipulating ideas than they do when merely recording mentally what they hear or read. They more often evaluate, synthesize and apply ideas during this process.
It must be pointed out that not all discussions promote critical thinking unless they are planned properly. Discussions can end up as talkfest or “talk shows” in which uninformed students would display or trade (exchange) their in-experience or ignorance if it is not well planned.
Guidelines of using discussion to promote critical thinking:
1. Set a purpose for the discussion. The purpose must be clear (explicit). However, when introducing the subject to be considered, the purpose should be implicit. Here are examples of purposes to have in mind during discussion. To solve a problem, to explore values, to air a controversial issue, to plan a class activity and to summarize and evaluate a group experience.
Purpose				Example
· To solve a problem		How can the social studies programme be made attractive  
· To explore values			what is the good part of studying Yaa Asantewaa?
· To air a controversial issue	was the student’s action during the congregation 							necessary? Was the minority boycotting parliament 							necessary?
· To plan a class activity		what do you want to learn from a resource person?
· To summarize and evaluate 	each of the group leaders present a brief report on the 
A group experience (e.g. a trip	unique things studied during the harbor trip
To a place of historical interest)
2. See that students (pupils) have an information base. For effective and meaningful discussion pupils should have an information base for considering the subject. They must be well informed about what they are supposed to talk about in this vein, a discussion should be linked with a presentation of information, concepts, ideas, or a completed reading assignment. After all, the students cannot give or contribute what they do not have or know.
3. See that terms are defined: The teacher should take time in explaining or defining terms or concepts which are not familiar or understood by students to promote fruitful discussions. This should be done before the discussion starts. For example, terms like integration, scope, content objective, nature, etc. have to be explained when teaching the importance of social studies or situational analysis, national goals, learning experience, content, teaching learning interactions etc. should be defined when discussing models for planning social studies curriculum.
4. Keep the discussion moving: It is the teacher’s task to keep or sustain the class towards finding an antidote to a problem or a completion of a planning. At least the teacher should guide the students to an appreciable stage where the students can be on their own to arrive at their conclusion. Otherwise the students may feel rejected and frustrated and consider the whole exercise as wasteful. To sustain the discussion, the teacher can repeat the original question or statement, rephrasing it, or ask a member of the class to summarize what has been learned.
5. Seek wide participations: There is the tendency that a few children, mostly the talkative will hijack (monopolize) the discussion, who are by no means most well informed or thoughtful. The teacher must ensure equality of participation. This can be achieved by
(a) Telling the whole class to have equal participation
(b) Telling the talkative to listen and give other children a chance to talk.
(c) Motivating introverts (shy-looking children) by calling them to have a say in discussion.
6. Arrange small discussion groups: students may be in small groups of five or six and remain intact for weeks or months to establish a sense of group belongingness (identity) and cohesion. This will prop up participation from students who are unwilling or reluctant to speak up in the larger group and to increase interaction. Each small group may discuss a question or problem and plan jointly something to read or tell the rest of the class. Participate in discussion but avoid dominating them. Teachers must add their voice to the issue under discussion but should not dominate the discussion. Students must be allowed to trade off their views without unnecessary interruption otherwise the purpose of the discussion will be defeated as the teacher will be thinking for the students instead.

7. Set a framework for the rational discussion of controversial issues: In an attempt to encouraging free enquiry and critical thinking conflict will surely show its ugly head due to the controversial or opposing views held by students. This can flare into heated arguments of which the teacher needs to establish an atmosphere for calm and thoughtful. The under listed are a number of activities which have been proposed by Coombs & Movx (1971) as a framework to good guide discussion of controversial issues:
i. State the issue
ii. Define the terms
iii. Collect purposeful facts from various issues.
iv. Look for evidence that would test the accuracy of the purported facts 
v. Check the relevance of facts that have survived the test of evidence
vi. Attempt to reach a conclusion
vii. Test the conclusion by thinking about the consequences.
8. Stimulate critical thinking through questions

Discovering-learning method in promoting critical thinking
Discovery learning can be defined as the learning that takes place when students are not presented with subject matter in its final form but rather are required to organize it by themselves (Lefrancios 1988) in the discovery learning method, there is a process of self-learning and the learners generate ideas and concepts with little intervention from the teacher. Steps in the discovery-learning method:
i. Spontaneous (free-will) guesses are made which might or might not lead to the choice of the appropriate problems or topic. Thus it could be a brainstorming session.
ii. Locate and define the problem through a step-wise or systematic and rational perusal of the problem isolated. This is the stage that the student begins to understand the various aspects of the problem.
iii. The student formulates a working hypothesis, which leads to gathering further information. The hypothesis serves as a modal that guides the students towards the resolution of the problem.
iv.  The student engages in critical thinking which helps him to forge relationship between ideas. At this stage the student tries to conjecture what the outcomes would be if the hypothesis formulated were operationalized.
Finally, the student embarks upon experimentation and direct observation, which ultimately help him to accept or reject the hypothesis, which he has formulated. If the data collected demands that he accepts the hypothesis, he may then put up a generalization which he thinks could be applied to certain types of problem which are similar to the one at hand. If, on the other hand, the student rejects the hypothesis, he might have to modify it in the light of the new information he /she has gathered.
Why Teach Critical Thinking? 
Oliver & Utermohlen (1995) see students as too often being passive receptors of information. Through technology, the amount of information available today is massive. This information explosion is likely to continue in the future. Students need a guide to weed through the information and not just passively accept it. Students need to "develop and effectively apply critical thinking skills to their academic studies, to the complex problems that they will face, and to the critical choices they will be forced to make as a result of the information explosion and other rapid technological changes (Oliver & Utermohlen, p. 1). 

 
 
 
 
 
 
As mentioned in the section, Characteristics of Critical Thinking, critical thinking involves questioning. It is important to teach students how to ask good questions, to think critically, in order to continue the advancement of the very fields we are teaching. "Every field stays alive only to the extent that fresh questions are generated and taken seriously" (Center for Critical 
Thinking, 1996). 
Beyer sees the teaching of critical thinking as important to the very state of our nation. He argues that to live successfully in a democracy, people must be able to think critically in order to make sound decisions about personal and civic affairs. If students learn to think critically, then they can use good thinking as the guide by which they live their lives.  Other important reasons why we teach critical thinking include: 
 Critical Thinking is a domain-general thinking skill. The ability to think clearly and rationally is important whatever we choose to do. If you work in education, research, finance, management or the legal profession, then critical thinking is obviously important. But critical thinking skills are not restricted to a particular subject area. Being able to think well and solve problems systematically is an asset for any career. 
 Critical Thinking is very important in the new knowledge economy. The global knowledge economy is driven by information and technology. One has to be able to deal with changes quickly and effectively. The new economy places increasing demands on flexible intellectual skills, and the ability to analyze information and integrate diverse sources of knowledge in solving problems. Good critical thinking promotes such thinking skills, and is very important in the fast-changing workplace. 
 Critical Thinking enhances language and presentation skills. Thinking clearly and systematically can improve the way we express our ideas. In learning how to analyze the logical structure of texts, critical thinking also improves comprehension abilities. 
 Critical Thinking promotes creativity. To come up with a creative solution to a problem involves not just having new ideas. It must also be the case that the new ideas being generated are useful and relevant to the task at hand. Critical thinking plays a crucial role in evaluating new ideas, selecting the best ones and modifying them if necessary 
 Critical Thinking is crucial for self-reflection. In order to live a meaningful life and to structure our lives accordingly, we need to justify and reflect on our values and decisions. Critical thinking provides the tools for this process of self-evaluation. 
 Good Critical Thinking is the foundation of science and a liberal democratic society. Science requires the critical use of reason in experimentation and theory confirmation. The proper functioning of a liberal democracy requires citizens who can think critically about social issues to inform their judgments about proper governance and to overcome biases and prejudice
The Characteristics of critical thinkers:  
Characteristics of critical thinkers "Critical thinking is more than just the accumulation of facts and knowledge; it’s a way of approaching whatever is presently occupying your mind so that you come to the best possible conclusion." 
1. Observation: This includes our ability to document details and to collect data through our senses eventually leading to insight and a deeper understanding of the world.  
2. Curiosity: Being inherently inquisitive and interested in the world and people around you and forces you to keep an open mind and propels you to gain deeper knowledge. 
3. Objectivity: Good critical thinkers focus on facts and on the scientific evaluation of the information at hand keeping their emotions (and those of others) from affecting their judgment. 
4. Introspection: Thinking about how you think about things relates to self-reflection, which gives your insight into your emotional and mental state of your own degree of alertness and attentiveness as well as your biases. 
5. Analytical Thinking: break information down to its component parts and evaluate how well those parts function together and separately. Analysis relies on observation; on gathering and evaluating evidence so you can come to a meaningful conclusion. 
6. Identifying Biases:  Critical thinkers identify the evidence that forms their beliefs and assess whether or not those sources are credible understanding their own biases and question their preconceived notions. They ask who the information benefits. Does the source of this information have an agenda? Does the source overlook or leave out information that doesn’t support its claims or beliefs? 
7. Ability to Determine Relevance: Thinking critically requires figuring out what information is the most relevant, meaningful, and important for your consideration. 
8. Inference: Critical thinkers assess the information and draw conclusions based on raw data and understand the difference between inference and assumptions. 
9. Compassion and Empathy: Without compassion, we would view all information and situations from the viewpoint of cold, heartless scientific facts and data. Not everything we do is about detached data and information – it’s also about people. 
10. Humility: When you have intellectual humility, you’re open to other peoples’ viewpoints, you recognize when you’re wrong, and you’re willing to challenge your own beliefs when necessary." 
11. Willingness to Challenge the Status Quo: Critical thinking means questioning long established practices and refusing to adhere to traditional methods simply because that’s the way it’s always been done. 
12. Open-Mindedness: Critical thinkers want to hear all perspectives and don’t jump to conclusions but approach a question or situation with an open mind and embrace other opinions and views.

SELF DIRECTION:
Self-directed learning, or SDL, does not have one specific definition common to all literature.  However SDL encompasses “the opportunity to choose ‘what’ is to be learned, ‘how’ it is to be learned, ‘when’ it is to be learned, and ‘how to evaluate’ one’s own progress in learning” (Krabbe, 1983, p.372). Skager (1979) identifies SDL as the intentional learning of some definite knowledge and skill that will be retained over time revealing mastery of the information and techniques. Wolf (2010) proposed SDL includes flexible, anytime, anywhere learning that is motivation to learn, they are not the same.” (p. 416). They also observed that “very few literature sources describe SDL and SRL (self-regulated learning) as distinct concepts” (p.417). The authors caution that despite the relationship amongst these terms and the obvious overlap, it is important that self-directed learning not be used as an umbrella term for these various processes.
Despite efforts to reframe self-direction in a critical way, the prevailing definition is that offered by Malcolm Knowles. As the educator most identified with the idea, his definition merits quoting in full: In its broadest meaning, self-directed learning describes a process in which individuals take the initiative, with or without the help of others, in diagnosing their learning needs, formulating learning goals, identifying human and material resources for learning, choosing and implementing appropriate learning strategies, and evaluating learning outcomes. (Knowles, 
1975, p. 18).
Self-directed learning can be called something else from country to country or culture to culture. For example, in Russia it is known as self-education. The role of self-education naturally increases in adults, for the potential possibilities of the personality are extremely great, and the formed world outlook will make it possible to develop one's abilities more successfully, systematically and comprehensively. This is especially true since life does not stand still and society is developing scientifically and technically. Anyone who does not engage in self- education, voluntarily or not, lags behind the demands of the time. (Ruvinsky 1986 p. 31) 
In terms of learning, it is the ability or willingness of individuals to take control that determines any potential for self-direction. This means that learners have choices about the directions they pursue. Along with this goes responsibility for accepting any consequences of one's thoughts and actions as a learner. While much early research and seminal thinking focused on this process orientation, more recent research has related to better understanding various personal or personality characteristics of successful self-directed learners. Self-concept, readiness for self-direction, the role of experience, and learning styles has been some of the characteristics. This emphasis o n a learner's personal characteristics or internal factors as learner self-direction. In essence, learner self- direction refers to those individual characteristics that lead to taking primary responsibility for personal learning. 
Consequently, self-direction in learning is a term recognizing both external factors that facilitate a learner taking primary responsibility, and internal factors that predispose an adult accepting responsibility for learning-related thoughts and actions. At the same time there is a strong connection between self-directed learning and learner self-direction. Both internal and external aspects of self- direction can be viewed on a continuum and optimal learning conditions exist when a learner's level of self-direction is balanced with the extent to which self-directed learning opportunities are possible. While the individual's personality characteristics and the teaching and learning process are starting points for understanding self-direction, the social context provides an arena in which the learning activity or results are created. To fully understand self-directed learning activity, the interface existing between individual learners, any facilitator or learning resource, and appropriate social dimensions must be recognized.

Characteristics of Students in an SDL Environment: 
The literature reveals that there are many clear benefits to SDL which include the acquisition of a variety of skills, knowledge, attitudes and behaviours. Karabe (1983) states that SDL will “lead to students having an increased responsibility for their own learning, be willing and capable of learning from and with others, participating in diagnosing, prescribing and evaluating their progress and exercising self-discipline” (p. 372).  Henney (1978) stresses many benefits including emphasis on higher level thinking such as analysis, synthesis and evaluation which employ critical thinking through designing, creating, problem solving and evaluating. 
SDL is not just about the content being covered but how the learner improves oneself through discovering their own and others’ strengths and weaknesses, biases and learning styles. SDL forces students to support their work, to argue constructively, to be open-minded and to acknowledge that mistakes are not failures but steps to learning. Long and Agyekum (1983) described SDL learners as responsible, curious, and self-disciplined individuals who are confident and goal orientated with a strong desire to learn. “Children will have some skill at monitoring their thinking behaviour to determine whether they are proceeding along a productive path and they should be able to judge between answers that are current and relevant and those that are off-target, incomplete, or inaccurate.” (Hudgins and Edelmand, 1988, p.264). Long and Agyekum (1983) include “intelligence, independence, confidence, persistence, initiative, creativity, (the) ability to critically evaluate one’s self, patience, desire to learn and take orientation” (p.78) as some of the advantages of SDL.  
Other behavioural characteristics identified by Long and Agyekum (1983) included tolerance of ambiguity, adaptability, the ability to discover and use multiple resources, to plan and to be able to carry out that plan. Della-Dora (1979) explains that through SDL students “will also learn to prize human differences including those related to race, sex, ethnicity, religious affiliation, and social class. Students will use these differences to clarify and develop their own ideas about and their own understandings of self and others” (p.11). Della-Dora and Wells (1980) state that SDL “enhance the abilities of students to develop individual responsibility for learning to provide adequately for individual differences and enable students to examine subjects in depth” (p. 136). Thomas, Strange and Curley (1988) found that “self-directed learning activities such as goal-setting, self-control and self-monitoring improves both the on task behaviour and academic achievement” (p.316) and “it enhanced feelings of personal efficacy, increased motivation to learn, and increased effort expended on learning tasks” (p.317).  
It is difficult to assess if all of these claims are true as most of these authors do not state how these positive attributes are achieved but simply that they were gained through the use of SDL. Further studies would be required to deduce whether the acquisition of these attributes are directly correlated to the use of SDL or perhaps due to other factors. These factors could include, but would not be limited to the model of SDL being run, the teacher’s ability to facilitate SDL, the amount of resources available for the SDL program and the students’ academic or cultural background. Based on the literature reviewed, there were no negative aspects of self-directed learning and if there were, it was due to SDL models not being carried out appropriately. The literature states that there are multiple benefits to the learners within a SDL context both academically, meta-cognitively and skill wise that will enhance the learners’ overall abilities to learn however more research would need to be done to discover how these attributes are acquired and if they are a direct result of SDL.
The Role of the Teacher in a Self-Directed Classroom: 
Krabbe (1983) states the “undoubtedly, the strongest way of enhancing self-directed learning in the student is to surround the student with self-directed teachers. The leadership role of the teacher is that of a helping professional, a self-actualized and self-directed individual who supports and facilitates these characteristics in others.” (p373). The teacher in a SDL learning environment should be seen as someone who “helps the students achieve the delicate balance between societal rules in a democratic society and the individual’s rights and responsibilities” (p.372).  
Blumberg (2000) found teachers to be controlling in the classroom which undermined SDL as it did not allow students to take responsibility or ownership of their own learning. Henney (1978) stated that “only an adult who has successfully experienced this process of learning will be likely to feel secure enough to provide children with opportunities to try it…(as) it is expected that they will then be better able to guide children in such an experience, encouraging and giving structure where needed.” (p.128).The guidance and support from the classroom teacher is instrumental in allowing students to develop self-directive skills as well as their attitude which “is a crucial factor in the success of such a program” (p.129). The literature fails to evaluate how many teachers have experienced a self-directed learning environment or how many future teachers are trained at the post-secondary level to establish a successful SDL environment.   
Della-Dora and Wells (1980) summarized four key guidelines for teachers to successfully carry out SDL. Firstly, the teacher needs to set realistic limits which include the level of participation a student will have in the decision making process. “Some of the most notable failures by teachers in fostering self-directed learning have arisen because teachers have not clearly explained to students what the limits of their participation can be” (p.137). Secondly, the teacher is expected to provide a variety of experiences and choices for the students. Thirdly, teachers need to have a strong grasp on the dynamics of individual and group decision making so that clear goals can be established, clarifying values, learning how to sequence events, recognizing the function of various group members so they can work effectively, establishing criteria in which to base decisions on and demonstrating a willingness to evaluate oneself and to receive feedback from others. Lastly, teachers need to be responsible for selecting what is to be learned, how the topic is to be learned, reporting what is being learned and evaluating the students’ progress. 
Many educators find it challenging to simply sit by and allow their students to struggle. Most students have been in a traditional school system where their education has been teacher-centered and they expect the teacher to have and provide all of the correct answers and solutions. 
Drexler (2010) states that teachers “are challenged to provide the appropriate balance between structure and learner autonomy in order to facilitate self-directed, personalized learning” (p.370). 
The role of the teacher in an SDL class must be revised in order for students to experience all of the positive attributes that SDL has to offer. The literature reveals that more control needs to be shifted from the teacher to the learner so there is increased responsibility on the student to make decisions about their own education. The literature explored above reports that the role of the teacher in a self-directed classroom is distinct from that of a teacher in a traditional learning environment. The role of the teacher is instrumental in allowing students to learn successfully in a SDL setting. These accomplishments are impossible to achieve without extensive professional development for teachers and support from all stakeholders. The next section will discuss ways in which the traditional role of the teacher can be modified so that educators can be successfully integrated into a SDL classroom. 
How to Modify the Traditional Role of the Teacher:
Hudgins and Edelman (1988) reported on studies where teachers modeled behaviours that would encourage students to engage in self-directed acts. In-service training was shown to be instrumental for training and preparing teachers to do so. The literature fails to mention how this training can be successfully structured or implemented.  Drexler (2010) insists on pre-service teachers having the opportunity to experiment with SDL so they may apply these techniques successfully in their future classrooms. Sizer (1999) strongly feels that the role of the teacher cannot shift unless there is less dependence on the administration and government to make and approve the appropriate changes in order for SDL to be implemented successfully.  Owen (1992) states that “we need to radically re-conceptualize our roles, and develop insight into and strategies to overcome a variety of institutional and faculty-related constraints” (p.478). Teachers need to be given proper training and need to be empowered to make decisions and to act upon their conclusions to create a SDL environment. 
The teacher’s role in a SDL classroom is complex and needs to be precociously balanced between being a “sage on the stage and a guide on the side” (King, 1999, p. 30). The literature fails to acknowledge some of the short comings in regards to obtaining this role. With limited time, funds and resources for future teacher training and professional development, it is difficult to foresee how teachers would be adequately prepared to thrive in a SDL environment. Until all 
Stake-holders see the value of SDL, it will be difficult to transform and actualize the role of the teacher in accordance with the literature.  
Models of SDL: 
Just as with the definition for SDL, there is not one specific model for SDL. Most of the models share similar components. For example, Wolf (2010) shares five essential elements of a 
SDL model which include flexible learning, student-driven learning path, redefining the teacher’s role, project-based and authentic learning opportunities, and mastery or competency-based progression. Other models discuss more specifically how SDL classes or grouping of students should be managed or what techniques should be implemented to deduce the best results. It is important to note that the literature does not substantiate the improvement of academic success through any of these models however students have been reported to gain a variety of skills including creativity, decision making, higher level thinking, time management, negotiating and metacognition.
Flexible Learning as a Model of SDL. Flexible learning allows for learning to take place anywhere at any time. Students may learn at home, school or out in their community individually, collaboratively or with the help of technology. Students can choose when in their day they would like to work on a task and can select how they would like to complete the task. Students can pace their own learning at a speed that is comfortable for them (Alberta Learning, 2010a). Flexible learning would allow an increase in community-based education projects that can help all stakeholders to work together in a way in which all parties benefit (Della Dora and Wells, 1980). Flexible learning is limited under the Carnegie model which is currently used in Alberta’s schools.
The Carnegie model designates how many hours of in-class learning is required of each student. This restricts the implementation of models such as SDL which offer flexible learning time and place. Until the current structure of our school systems is altered, educators will not be able to successfully implement SDL.  



COMMUNICATION SKILLS:
The move into our current century brought with it an understanding of technology as a means to access any and all information on any subject (Vockley, 2007). With this shift, the world became a very different place, a smaller place, and the amount of interactions between individuals increased exponentially. This changed education, as teachers are now faced with the task of preparing students for a new world bombarded with technological advancements that affect the ways in which the global community functions (Otero, et al., 2005). 
The word communication has been derived from the Latin word “communis”, which means common.  Communication, therefore, refers to the sharing of ideas, facts, opinions, information and understanding.  It is the transfer or transmission of some information and understanding from one person to another.  Although the word “communication” is used often, there is no consensus amongst communication experts regarding its definition. In general, it is defined as the process by which information is exchanged between individuals. The process uses written messages, spoken words and gestures. Communication can be defined as process of transmitting information, thoughts, opinions, messages, facts, ideas or emotions and understanding from one person, place or things to another person, place or thing. Organizational Behaviour seeks to examine the impact of communication on the behaviour of employees within organizations.  For example, Agricultural communication is defined as a planned transfer of farm technologies from the research system to the farmers‟ system through extension system and media with a view to make desirable changes in respect of higher productivity, profitability and prosperity and also get feedback from the clients.
 Communication occurs in stages of first selecting information or the message; expressing that information/message; and interpreting the information/message (Luhmann, 1992). It should be noted that, during the third stage, the interpretation could also manifest as a misinterpretation. The act of communicating must encompass all three stages, and can occur in many forms. 
 In the field of education, teachers once attempted to share their knowledge with students through pragmatic rhetoric; this involves presenting the students with facts as incontestable truth (Schwab, 1959). This teaching paradigm depended on students‟ automatic assumption that teachers are knowledgeable, trustworthy, and overall positive people who contribute productively to society (Straub, 1997). Through pragmatic rhetoric, communication is unidirectional and does not encourage students to further investigate classroom facts through discourse (Schwab, 1959; Moreau, 2003).
 Modern teaching paradigms have shifted from the perspective of pragmatic rhetoric to encourage inquiry-based, experiential learning that is explicitly linked to the promotion of critical thinking skills (Friedman, Crews, Caicedo, Besley, Weinberg, & Freedman, 2010). As teachers encourage critical thinking, they accept that their facts and ideas will be challenged as opposed to accept at face value, and that those concepts will eventually have different meanings for each student (Britzman, 2011). It is in these situations where communication evolves into a bidirectional communication pattern which is shown to produce better communication and acquisition of knowledge through literary discourse (Moreau, 2003). 
According to Roberts & Foehr (2005), the 21st century requires extensive literary skills, far more than were necessary a century ago. These researchers continue to argue that it is mainly through challenges that students gain the literary abilities needed to learn to think critically and contribute to modern society. By challenging students to communicate course work from a multidisciplinary perspective, teachers give students the task of identifying and integrating pertinent information from a cross-curricular viewpoint and require that students collaborate and innovate in order to communicate (Sanders, 2009). There are an extensive amount of tools available today, including but not limited to texting, blogs, microblogs (eg. Twitter), collaboration tools (eg. Google Docs), web conferencing (eg. Skype), learning management and student information systems (eg. Moodle), and social media (eg. Facebook) (Rotvold & Braathen, 2010).
These 21st century tools exist in addition to communication via written documents (eg. letters) and oral discourse (eg. telephone calls). With this new variety of communication tools, it now becomes important to teach students how to effectively use all forms of communication, and help them to critically distinguish which medium is befitting for particular situations. Communication in the 21st century is best taught through example (Cheewa, 2003). Teachers are able to model appropriate communication skills by demonstrating how to respond to a message, that is providing a response for all forms of information that have been received, whether in person, digitally, or even through observation of body language. 
Other research has shown that simulation experiences such as dramatic re-enactments or virtual interactive models have been proven to help students better understand content and communicate knowledge, having an overall impact on the development of communication and other 21st century skills (O'Hare, 2008; Bell, 2010). By putting themselves in various simulations, students gain first-hand experience in a multitude of situations, giving them a broader understanding and interpretation of messages they receive (O'Hare, 2008). Through participatory examples of various communicatory situations, teachers can demonstrate critical thinking and guide students to help them see the whole picture and eventually acquire the knowledge they need to communicate. It is vital to understand that 21st century learning, including the acquisition of communication skills, does not solely occur in the classroom. 
Community support from public institutions, local media and industries alike will work to support the students’ communicative development by engaging them in potential partnerships and outreach programs (Roberts & Foehr, 2005). This study presented information in print, electronic, pictorial, media and manuscript forms, supporting the idea that transmitting information via multimodal media is essential for 21st century communication, and that, in order for a message to be received and interpreted, it must be transmitted in a variety of ways. Parallels can be drawn here between this concept and the Theory of Multiple Intelligences described by Howard Gardner and their applications in the classroom (Gardner & Hatch, 1989). 
The various types of intelligence presented, which will not be described in detail here but will be referred to in examples, each lead to their own form of communication. Students strong in interpersonal intelligence may, for example, enjoy public speaking in order to convey a message, while students strong in intrapersonal intelligence may express themselves in written form. Nevertheless, each method of conveying a message and of interpreting that message falls under the scope of communication and has its own role in schools. 
How Do We Prepare Our Educators?
 It is clear that digital technologies are disrupting the role of the educator: are we doing enough to prepare the educators? What more can we do? To answer these questions, we have to discuss the ways in which technology is disrupting the educator’s role, and how to best prepare and support educators. There was general agreement that educators need to be familiar and comfortable with using new learning tools and technologies in their teaching in order to effectively make use of them. While many participants saw the educator’s role as motivating, inspiring and essential to building trust, they pointed out that the role is disrupted because technology changes the following:  
• How to access information   
• How to navigate information  
• How to access pedagogy in different settings 
 The discussions looked at how the increased use of technology in education could augment the risk of educators playing a more administrative role in the future, as students are able to retrieve knowledge themselves. However, some argued that educators should be using digital technology as a „weapon of mass stimulation‟. Knowledge can be shared in advance with the class, so that educators can maximize the contact time they have with their students and focus on mentoring and coaching them. 
A number of people felt that it is more appropriate to reverse the question: What are we doing around technology to prepare educators? Is enough being done to develop technology in such a way that it can be used in an educational context?  It was suggested that, in order to respond to this issue, the following should occur:  
• Continues Professional Development in the area of digital technology should be improved. This Continues Professional Development should demonstrate the value of using technology and how it can help educators teach. This Continues Professional Development has to extend beyond simply providing certification; it should create a sense of value for the teacher.  
• Education should be measured in terms of skills development, rather than in terms of content and learning outcomes. 
 • Educational technology companies should provide more evidence of the technology’s usefulness and better communicate the technology’s value and importance.

INFORMATION, MEDIA, AND TECHNOLOGY SKILLS DOMAIN OF THE NEW LEARNING PARADIGM:
The most defining characteristic of the 21st century is that it abounds with a proliferation of information, presented in a wide variety of multiple communication media and driven by diverse digital technologies. As noted by Wagner (2010) “In a very short period of time, with the advent of the Internet and the increasing availability of fast connections, we have evolved from a society where only a few people had limited information to one where all of us experience information flux and glut – and can look up almost anything imaginable on our computer in a search that takes nanoseconds” (p. 37). And it is not just computer-based searches and connections but, particularly in the last “20 years, the landscape of digital media [has] changed dramatically through mobile media (i.e. portable media players and mobile phones), believed to be the most rapidly adopted technology in history” (Squire, 2013, p. 187). 
In particular, the relatively young people born since 1980 that Tapscott (1998) calls “the Next Generation” (p. 15) and who constitute the majority of our students, are immersed in these technologies as they network and collaborate with one another via the World Wide Web. They are intricately tethered to the Internet and to a large variety of instant information, communication media and information tools that provide always-on Internet connectivity. Many researchers believe that these media and technologies are “the multiple literacies [which] provide a bridge between the real-life texts of the community and school learning…. Using a multiple literacy approach to classroom instruction enables students to understand, use and critically evaluate the multimodal texts of the 21st century” (Kolb, 2008, p. 4). 
The significance of this bridge is highlighted very well by Moje (2000) when she says: We can become more aware of what adolescents can do and the power and sophistication of those practices …. If we re-conceptualize our literacy theory, research and pedagogy to acknowledge the tools at use for making meaning in unsanctioned practices, to work with the strengths that our students already possess, and to teach students how to navigate the many discursive spaces called for in new complex times … then we may be able to teach students tools that provide them with opportunities to be part and to construct multiple stories in many different social worlds. (p. 685).
Thus, training of students in multi-literacies (The New London Group, 1996), to equip them with information, media and digital technologies skills is cast by these researchers as a bridge that can give students better opportunities to connect their real-life experiences in the community to those in schooling contexts. For example, at http://www.google.com.au/edu Google has created an education suite of Google Apps which have potential to “bridge the divide between learning at home or at school, [and ] make it easy to share with fellow students, teachers, parents and the wider community” (Speranza, 2014, p. 53).
 Similarly, Channdler-Olcott and Mahar (2003) argue that the integration of these technologies skills into everyday schooling or learning contexts has potential to arouse more academically related interests within the school. This is certainly understandable when you consider the results of studies such as that by Lenhart, Madden & Hitlin (2005) which found that 87% of youth aged 12 – 17 are online, every day utilizing these media and technologies.
 As noted by Hirsch (1987), “advancing technology, with its constant need for fast and complex communications, has made literacy ever more essential [as a bridge] for commerce and domestic life” (p. 3). Also in support of teaching students media, information and digital technologies skills is Bruce (1997a) who strongly argues that there is a great need to embrace and to acknowledge these relatively new technologies for use in teaching rather than discourage their use or simply ignore them. He robustly proposes that students’ success will highly depend on their ability to use these technological tools in various knowledge-building communities.  It is essential, therefore, that students be taught these skills.
The Information, Media, and Technology Skills Domain/The Digital Literacy Skills Domain:
The New Learning Paradigm comprises “the skills, knowledge and expertise, which need to be effectively taught, and which students must master to be well prepared for success in the Digital Economy” (p. 40). These skills fall into four domains, which the Partnership for 21st Century Skills (P21), (P21, 2009; P21, 2011), identify as the Traditional Core Skills domain, the Learning and Innovation Skills domain, the Career and Life Skills domain, and the Digital Literacy Skills domain; also known as the “Information, Media, and Technology Skills” (P21, 2009, p. 5), domain. This section unpacks the Information, Media and Technology Skills (IMTS) domain.
 What is the Information, Media, and Technology Skills (IMTS) domain? 
As its name suggests, and according to the Partnership for 21st Century Skills (P21, 2009), the IMTS domain comprises “a range of functional and critical thinking skills related to information, media and technology, which citizens and workers must be able to exhibit” (p. 5), to be successful in the 21st century economy. The Partnership (P21), articulates the components of this domain as three literacies that they characterize as information literacy, media literacy and information, communication and technology (ICT) literacy.
 Stambler (2013) asserts that these “literacy skills – Information Literacy, Media Literacy and Technology Literacy – help students gain knowledge through reading as well as using media and technology. These skills also help students create knowledge through writing as well as developing media and technology” (p. 12). These three components of literacy skills are dealt with in the following three subsections, respectively, to shed light on the meaning of each of these sets of skills and on what each involves.  
  Information Skills of the 21st Century
 Information skills are also referred to as information literacies and have been defined by many scholars and institutions (e.g., ACRL, 2000; Andretta, 2011; Bawden, 2001; Bruce, 1997b; Bruce, Edwards & Lupton, 2006; Bundy, 2004; Kasowitz-Scheer & Pasqualoni, 2002; Stambler, 2013; UNESCO, 2002;), in many different ways. Of these, one that appears to capture their meaning quite well is that by the Association of College and Research Libraries (ACRL, 2000) which refers to them as the abilities of individuals to understand and to recognize what information is needed, when it is needed, and where it can be found, critically evaluate its value, and be able to use it effectively for particular purposes, such as learning, creating new ideas and knowledge, and solving problems. 
Similarly UNESCO (2002) describes people that are well equipped with information skills as people who “know when they need information, and are then able to identify, locate, evaluate, organize, and effectively use the information to address and help resolve personal, job related, or broader social issues and problems” (n.p. para 3).  The Australian and New Zealand Institute for Information Literacy (ANZIIL) and the Council of Australian University Librarians (CAUL), stipulate the following twelve attributes that people with information skills are expected to have, (Bundy, 2004):
 i. recognize a need for information
ii. determine the extent of information needed
 iii. access information efficiently
 iv. critically evaluate information and its sources 
v. classify, store, manipulate and redraft information collected or generated
 vi. incorporate selected information into their knowledge base
 vii. use information effectively to learn, and create new knowledge 
viii. solve problems and make decisions 
ix. understand economic, legal, social, political and cultural issues in the use of information
 x. access and use information ethically and legally 
xi. use information and knowledge for participative citizenship and social responsibility
 xii. experience information literacy as part of independent learning and lifelong learning. (pp. 3 -4) . 
These attributes are embedded within four overarching principles that characterize information literate people articulated by Bundy (2004) as those people who:
   engage in independent learning through constructing new meaning, understanding and knowledge
  derive satisfaction and personal fulfillment from using information wisely
  individually and collectively search for and use information for decision making and problem solving in order to address personal, professional and societal issues 
 demonstrate social responsibility through a commitment to lifelong learning and community participation. (p. 11). 
Stambler (2013) defines information literacy simply as “the ability to identify what information is needed and the ability to locate, evaluate, and use information” (p. 20). He then goes on to suggest that:  Because technology has increased the intensity and complexity of literate environments, the twenty-first century demands that a literate person possess a wide range of abilities and competencies, many literacies. These—are multiple, dynamic, and malleable, [and include the abilities and competencies to]:
 – Develop proficiency with the tools of technology 
 –Solve problems collaboratively and cross-culturally 
 –Design and share information for global communities 
 –Manage multiple streams of simultaneous information  
–Create, critique, analyze, and evaluate multi-media texts  
–Attend to the ethical responsibilities. (Stambler, 2013, p. 17)  
Media Skills of the 21st Century:
 Stambler (2013) defines media literacy skills as “the ability to question, analyze, interpret, evaluate and create media messages” (p. 20). The Partnership (P21) identifies two broad categories of media literacy skills essential for success in 21st century learning, living and work. The first category of media literacy skills comprises the abilities to analyze media. This includes three sets of skills which the Partnership (P21, 2009) outline as: 
i. Understanding both how and why media messages are constructed, and for what purposes 
ii. ii. Examining how individuals interpret messages differently, how media can influence beliefs and behaviors,
iii.  iii. Applying a fundamental understanding of the ethical and legal issues surrounding the access and use of media. (p. 5)  
 The second category is articulated by P21 as the abilities to create media products.  P21 specify two sets of skills that comprise this category as the abilities to:
i. Understand and utilize the most appropriate media creation tools, characteristics and conventions, 
ii.  Understand and effectively utilize the most appropriate expressions and interpretations in diverse, multicultural environments. (P21, 2009, p. 5) 
Learners in the 21st century are confronted, in all their walks of life, by a huge amount of media resources. As Trilling and Fadel (2009) say, “the next generation, today’s digital natives, are bathed in bits from birth, clutching remote controls, computer mice, and cell phones from an early age” (p. 69). Professor Peter Senge agrees when he says “Children know more about what’s going on in the world today than their teachers, often because of the media environment they grow up in. They’re immersed in a media environment of all kinds of stuff” (In P21, 2014b, p. 6). 
They thus have many media tools which they can use to communicate through for example, instant messaging, online chatting, mobile conversations, email, Blackberry devices, webcams, video games, digital media players, audio podcasts, Web sites, and many other network and digital media (Levin, Arafeh, Lenhart & Rainie, 2002). Given the understanding from neuroscience studies that these media tools that children grow up with actually help to re-structure their brains, their thinking and how they view the world around them (Jukes & Dosai, 2006; Prensky, 2001: Tapscott, 1998), it is of the utmost importance that students be taught the skills that will enable them to understand how best to access and utilize media of the 21st century and in particular, how to apply them for complex learning tasks, critical thinking, creative tasks, problem-solving and for effective communication at school or college, at work and elsewhere in their lives


Technology Skills for the 21st Century:
In Learning for the 21st Century, the Program for International Student Assessment (PISA, 2003), defines ICT literacy as “the interest, attitude and ability of individuals to appropriately use digital technology and communication tools to access, manage, integrate and evaluate information, construct new knowledge, and communicate with others in order to participate effectively in society” (p.4). Stambler (2013) defines technology or digital literacy skills as “the ability to use digital technology, communication tools or networks to locate, evaluate, use and create information” (p. 20). Walsh, Lemon, Black, Mangan & Collin (2011) define technology skills more widely by referring to them as:  a broad term that includes technological devices (such as computer software and hardware), [brackets in original text], related communication practices (such as social networking, emailing, game-playing) and the relationships that develop through the use of technology.
 ICT also encompasses applications of technology including the Internet, mobile phones, gaming, music and media production. (p. 4)  Focusing on 21st century learning the Partnership P21, defines this set of skills as “the ability to use technology to develop 21st century content knowledge and skills, in the context of learning core subjects” (P21, 2014a, p1). The Partnership (P21, 2009), then goes on to describe the skills of this set as the ability to apply technology effectively in three broad ways; namely: 
  Use technology as a tool to research, organize, evaluate and communicate information 
 Use digital technologies (computers, PDAs, media players, GPS, etc.), communication networking tools and social networks appropriately to access, manage, integrate, evaluate and create information to successfully function in a knowledge economy,
  Apply a fundamental understanding of the ethical/legal issues surrounding the access and use of information technologies.
 Thus, the skills of this sub-set include, not only the ability to capture, organize, store and exchange information, but also the ability to determine its usefulness and suitability for a given purpose, within an ethical and legal framework. From an educational lens, these skills focus on the technologies that have potential to support learning, teaching, assessment and curriculum development.  In most educational contexts in a modern classroom or theater, technology skills are likely to include ability to work well with hardware such as interactive whiteboards, computers and flash drives; mobile devices, such as laptops, eTablets, cell phones, smart phones, and digital cameras; software, such as word processors, spreadsheets, databases, web browsers, firewall and email, photo and video editors, and learning games for various subjects including maths, science and language; and of course the Internet which creates opportunities to access search engines, create products such as blogs, wikis, podcasts, social bookmarking sites, video conferencing, social media networking, and video streaming (Churchill et al., 2013).
How Can the Abilities of the Information, Media, and Technology Skills Domain be Taught?
James Gee (2007) put it well when he said “popular culture today is more complex than ever, and, in some cases, it appears that young people are learning in more innovative and powerful ways out of school than in” (p. xvii). Most of the innovative ways that Gee alerts us to reside within the Information, Media and Technology Skills (IMTS) domain of the New Learning Paradigm. As Trilling and Fadel (2009) clearly state, there is every “reason that our 21st century students need to acquire the skills to appropriately access, evaluate, use, manage and add to the wealth of information and media they now have at their thumbs and fingertips” (p. 64). 
The Partnership (P21, 2014b) agree when they assert “In a digital world, students need to learn to use the tools that are essential to everyday life and workplace productivity” (p. 4). For this learning to happen, students should not be left on their own but taught well the abilities and capacities of the IMTS domain. For example, students need to be aware of the important distinction between primary and secondary sources of data and know how to assess the credibility of online information using corroborating evidence from multiple reliable resources. Students need to be taught how to connect electronically with their peers using secure digital tools such as ePals, Nings, Social bookmarks, Special interest blogs (Prensky, 2010), Blogs, Wikis and Podcasts (Richadson, 2010), and relatively safe platforms such as Google Discussion Circles (Kivunja, 2015b). 
Teachers should show them, or encourage them, to set up peer learning networks, as the bases for connected learning communities. Today’s students very quickly pick up new gadgets and work out how to use them. That is the nature of the Net Generation (Tapscott, 2009). As Solomon (2014) points out, “they are networkers and communicators; information, media and technology savvy, [and] reliant on media in various forms. For teachers to engage, educate, facilitate and motivate [them], their methods of teaching must be closely aligned to students’ method of learning”.
 It is therefore important that they be taught to be as self-regulated and self-monitoring learners (Zimmerman, 2000) as possible, so that they can use information, media and tecnologies, not only to take initiative, but also to keep track of the quality of their own learning. As noted by Willingham (2009) “People are naturally curious” (p. 3) and if the cognitive conditions are right, they will engage in higher-order thinking. Creating the right cognitive conditions in an information rich, media saturated and digital tools driven classroom requires that the teacher’s role should be to guide students and encourage them to discover and to follow their passions. 
The teacher’s role should be to create opportunities for the students to use whatever communication media and digital technologies are available, to research and to find information that makes sense to them. Students should be given opportunity to make mistakes and to ask members of their peer learning networks questions that their peers can help them answer through cooperative learning driven by technologies to foster deeper learning (Johnston, 2014).
 As part of creating the right cognitive conditions, the teacher should contextualize learning, motivate the students, explain preferably on a one-to-one basis what needs to be done, and create high expectations of every student so that rigor and high quality learning, teaching, and assessment take place in this new way of pedagogical practice. As explained well by Prensky (2010), the direct instruction method of teaching is antiquated, and is one of the main reasons students don’t pay attention to teachers in class. In why don’t students like school? Willingham (2009) also alludes to this outmoded teaching strategy as one of the possible answers to this question. In consideration of these leaders’ views, teachers preparing students for the information rich, media fuelled and digital technologies driven workplace, should not simply tell them bits of information or knowledge, but give them questions to explore and to guide their curiosity as they search for answers by themselves. 
To teach students how to learn using information, media and digital technologies requires that teachers be flexible and empathetic and allow students to use these technologies to learn in their own way. In line with what Dobozy et al. 2012) say, this approach requires: that teachers are empathetic towards students, try to express warmth and genuine concern for their students’ well-being and try to focus on student concerns and issues, … [teachers can achieve this] by simply taking the students’ perspective on a given situation, [and asking themselves], If I were the student here, what would I want? What would I be looking for? (p. 291).
 It is therefore critical in the teaching of the IMTS that teachers carefully consider different ways to incorporate some of the numerous information, communication media and social networking technologies into curricula so as to support and stimulate their students’ interest in using these technologies for learning and assessment. 
This implies that you, as the teacher, learn to appreciate your students’ new approach to learning and to show that you value and respect what they discover using these new technologies. What they discover, replaces what they could have been asked to cram or to memorize, without taking the trouble to find it and to figure out what it means.  And because of this knowledge acquisition process, not only are students more inclined to apply Bloom’s (1956) higher-order cognitive levels of analyzing, evaluating and creating what they discover, but to also feel empowered as they determine what information is relevant and how to share it with their peer learning networks. 
They have to decide, for example, whether to email, to blog, text, tweet, chat, use forums, Google Discussion Circles, or some other technologies; and who they are to network with. This approach to teaching does not imply relinquishing your role as leader of learning, but rather, that you develop your skills in information, media and digital technologies so that you improve your digital fluency and can guide your students’ learning effectively. With improved digital fluency, you can better play the role of mentor and coach, as students engage in self-teaching activities.
 A criticism that is sometimes labelled against the use of these digital technologies is that they do not encourage students to think deeply, because students simply click, click and go, “with no concern for achieving broader and deeper connections across related problems, concepts and representations” (Roschelle, Courey, Patton & Murray, 2013, p. 31). This criticism seems to overlook the fact that teaching students to use these media does not simply show students where to click to find the information, but raises questions and sets up problems for them to solve as they find relevant information on the Web. Students appear to rise to the challenge as evidenced in Kivunja’s (2015b).
What is the Significance of the Information, Media, and Technology Skills Domain in the Digital Economy?
 	While it is important to preserve the essentials of education that made 20th century learning and industrial workplaces great, there is an urgent need for educators, at all levels – preparatory, primary, and secondary and tertiary – to embrace tools of the 21st century involving information, media and digital technologies, as articulated in the IMTS domain of the New Learning Paradigm. Although “schools are one of the slowest changing cultural institutions” (Gagne et al. 2005, p. 210), it is important to realize that the Web’s fundamental properties have “created a new kind of information fabric in which learning, working, and playing co-mingle” (Brown, 2000, p. 12).
 In this information fabric or domain, and with technology changing rapidly, the skills in this domain call for employees who can practice self-direction and continuous improvement. These are the skills that managers of 21st century firms look for as well articulated by Wagner (2010) when he reports:  For our production and crafts staff, the hourly workers, we need self-directed people who either have problem-solving skills or can easily be trained to think on their feet and find creative solutions to some very tough, challenging problems. We no longer have supervisors who take control… and so we look for a different employee than a few years ago: one with critical thinking skills, creativity, mechanical aptitude and a passion to embrace new ideas. That is what we need for our workforce and our business to succeed in today’s [digital economy]. (p. 19).
Without teaching students to master the skills of the IMTS domain of the New Learning Paradigm, teachers, schools, universities and nations will not be able to bridge what Wagner (2010) calls:  the global achievement gap – the gap between what even our best suburban, urban, and rural public schools are teaching and testing versus what all students will need to succeed as learners, workers and citizens in today’s global knowledge economy…. In this newly flattened world, the universe in which our children must compete and succeed has been rapidly transformed by groundbreaking and rapidly evolving technologies. (p. 9).
  As a result, “students today are partly shaped by their environment, which is media rich, immediate, fast, engaging, dynamic and instant. It is electronic and digital, a communication medium implying instant gratification” (Solomon, 2014, para. 4). It is therefore incumbent upon educators, particularly those in higher education, to equip students with the information, media and digital literacies skills that help to prepare them for success in the information rich, media saturated and technology driven 21st century economy. 
As stated at the start of this paper, the most defining characteristic of the 21st century is the abundance of information presented in a wide variety of multiple communication media and driven by diverse digital technologies. In the workplace, employees have to manage massive amounts of information as part of their daily routines. As Mike Summers, vice president for Global Talent Management at Dell Computers articulated,  “there is so much information available that it is almost too much, and if people aren’t prepared to process the information effectively it almost freezes them in their steps” (Wagner, 2010, p. 36).
 Teaching students the skills of the IMTS domain will help alleviate such freezing. This is why Wagner (2010), refers to the ability to access and to analyze information as one of the essential skills needed for the survival of the American economy [and for any other economy in the 21st century, digital world, I hasten to add].  It is important that the skills of this domain be taught well to students because, as Barbara McCombs (2000) asserts, “Numerous studies exist demonstrating that… educational technology appropriately applied can enhance learning and achievement compared to traditional teaching methods” (p. 1).
  Similarly, in a comprehensive review of literature on the use of information, communication and technology and its impact on attainment in schools in the UK, Cox et al., (2003) concluded:  The evidence from the literature shows the positive effects of specific uses of ICT on pupils’ attainment in almost all the National Curriculum subjects. The most substantial evidence is in the core subjects of English, mathematics and science at all key stages. … 
There is a strong relationship between the way in which ICT has been used and pupils’ attainment. (p. 3). This finding emphasizes the importance of ensuring that the abilities and capacities of the IMTS domain are taught well, not only in higher education, but also across all learning stages from K – 12 and beyond. Fetherston (2006) agrees with this finding when he says “ICT can have a positive effect on students’ enjoyment and interest in learning. It can also result in increased commitment to the learning task, increased independence and motivation for self-directed study” (p. 315), and he extends the impacts beyond academics to include, “enhanced self-esteem and improved behavior” (p. 315). 
These impacts extend to all aspects of life as emphasized by NEA (2014) when they assert:  The power of modern media and the ubiquity of communication technologies in all aspects of life make teaching strong communication skills even more important. Students must be able to effectively analyze and process the overwhelming amount of communication in their lives today… And as technology gives rise to global work teams that span time zones, nations, and cultures, it is imperative that tomorrow’s graduates communicate clearly in a variety of languages. (p. 13).
LIFE AND CAREER SKILLS
Over-view to Life Skills Concept: 
Countries across the world aim to improve both youth employment and productivity of enterprises through creating various strategies in the hopes of achieving these goals. These outcomes share a similar core that is required for their accomplishment, which is known as life skills. For men and women today to find jobs they must acquire proper education and technical skills to perform their work tasks, but also, must acquire core work and life skills that enable them to deliver their functions efficiently, effectively, and by overcoming any possible obstacles.
 Life skills will be defined and discussed thoroughly further in this document, although there is no standard definition. Globalization introduced new technologies in the early 20th century; Furthermore, the Fourth Industrial Revolution is a new era today, has taken these new technologies as implementation to create new forms of work, reorganize work structure and contribute to the overall growth of the service sector. These changes in the labor market demand the rise of core skills and life skills.  
The importance of life skills lies in "the personal, interpersonal, and cognitive, psychosocial skills that allow a person to interact appropriately, self-emotional management, and make decisions and choices for an active, safe and productive life."  
Teaching life skills begins in the early stages of an individual’s life and continues throughout his/her education. Since life-skills based education is essential, it is beneficial to the learning of each; therefore, should be introduced into school curriculums. Quality education, being a 2030 Sustainable Development Goal serves to ensure inclusive and equitable quality education and promote lifelong learning opportunities for all. Its articles focus on three pillars being, cognitive, socio-emotional, and behavioral learning objectives, for it is a flexible, elastic, diverse concept that involves a vast amount of knowledge and skills.
2030 Education SDG goals: a framework for action was formulated towards a new vision for education. It emphasizes the importance of lifelong learning opportunities, through quality education that incorporates skills in order to create job opportunities for youth better. It also focuses on inclusion and equity in and through education to eliminate institutional discriminations disparities and inequalities. 
One of the sustainable development Goals, goal number 4, states that by 2030, the number of youth and adults who have relevant skills including technical and vocational skills for employment and entrepreneurship is to be increased substantially ( UNESCO,2015). Other targets include that by 2030, it is essential to ensure that all learners acquire the knowledge and skills needed to promote sustainable development, and lifestyles. All goals and targets were placed taking into consideration the lessons learned in the 2015 SDG for education. Therefore, strategic approaches were developed to ensure implementation and achievement of the above-stated goals, which are as follows:
  1. Strengthening policies, plans, and legislation systems 
2. Emphasizing on equity, inclusion and gender equality,
 3. Focusing on quality and learning, promoting lifelong learning 
4. Addressing education in emergency situations.
Life and Work Skills 
In 1991, in the USA, the Secretary's Commission on Achieving Necessary Skills (SCANS) had issued a report on "What Work Requires of Schools33" and has determined the "skills needed for young people to succeed in the Workplace" to foster a high-performance economy. The report mentioned some fundamental skills as well as five workplace competencies.  The fundamentals skills are: 
 Basic Skills: reads, writes, performs arithmetic and mathematical operations, listens and speaks. 
 Thinking Skills: thinks creatively, makes decisions, solves problems, visualizes, knows how to learn, and reasons 
 Personal Qualities: displays responsibility, self-esteem, sociability, self-management, and integrity and honesty. 
The five Workplace Competencies are: 
 Resources: identifies, organizes, plans, and allocates resources 
 Interpersonal: works with others (participates as a member of a team, teaches others new skills, serves clients/customers, exercises leadership, negotiates, works with diversity) 
 Information: Acquires and uses information (acquires and evaluates, organizes and maintains, and interprets and communicates information; uses computers to process information
Systems: understands complex inter-relationships (understands systems, monitors and corrects performance, improves or designs systems) 
 Technology: works with a variety of technologies (selects technology, applies technology to a task, maintains and troubleshoots equipment).
. The importance of teaching student’s life skills in their educational journey lies in the fact that it builds on: 
- Decision-making process where an individual gains creative and critical thinking that enhance problem-solving
 - Personal awareness and self-management where one consolidates self-esteem, self-awareness, stress management, emotional intelligence, and sexual awareness and reproductive health.
 - Community living through effective communication, building healthy relationships, resisting peer pressure, etc.
A recent study conducted by the World Bank revealed that psychosocial competencies emotively referred to as ‘power within' which also include resilience, personal agency, and self-confidence, can help a person move up and out of poverty. Life skills have a positive effect on education and the labor market outcomes where studies done in developed countries have shown that non-cognitive teachings are an essential part of learning progress (Farington, 2012). 
When applying to jobs in organizations or corporations, a particular emphasis is placed in common among all job descriptions being “inter-personal skills” that are apart from the applicant’s education and work experiences. Interpersonal skills are considered an important aspect of recruitment demanded by employers. These core competency work skills are characterized as skills that allow a person to be an added value to the workplace23; consequently, what employers look for is evidence of creativity, teamwork, client or beneficiary oriented, cross-cultural communication abilities, function under stress, decision making, problem-solving, flexibility, time management, leadership, digital literacy, etc. 
The Fourth Industrial Revolution requires new skills in the market which have not yet been incorporated into educational systems; causing what is known as skills mismatch between the needed skills in the market and the skills supplied. Skills mismatch according to the European Union Commission is the "situation in the labor market where the level of skills of individuals does not match the level of work skills required in the jobs.” These work skills if combined, as stated by Applied Educational Systems, are thus presented under the umbrella of what is known as “21st - century skills” today.
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